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Abstract
INTERNATIONAL STUDENTS’ PERCEPTION OF INTERCULTURAL
COMMUNICATION FROM OFFICIAL UNIVERSITY SOURCES

Liseth Hubbard
Thesis Chair: Ashleigh Day, Ph.D.
The University of Texas at Tyler
August 2022

Research on intercultural communication has centered on the difficulties that international
students experience during their adjusting journey in their new residence away from home.
However, there are relatively few in-depth studies that report on international students’
perceptions of communicative practices from university officials. Following a social
phenomenological approach, this study focuses on understanding the impressions and
experiences of 12 international students. Data was collected through semi-structured interviews
centered on three sensitizing concepts: intercultural sensitivity (IS), intercultural communication
competence (ICC), and intercultural learning (IL). Data were analyzed using an iterative
phonetic approach as described by Sarah Tracy (2019). The findings were organized under seven
themes that explain cultural differences from home, perceptions of effective intercultural
communication with university officials, and experiences that reveal room for improvement.
This study lends support to the existing literature on intercultural communication and provides
recommendations for university officials to encourage inclusive multicultural environments.
Key words: intercultural communication, international students, perceptions, higher education
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Chapter 1
Introduction
Globalization has altered the dynamics of human interaction. Mass media and
information technologies promote cross-cultural contact and facilitate immediate communication
that challenges time-space constraints. In this scenario, the tendency of learning overseas keeps
increasing on a global scale (Project Atlas, 2020) generating intercultural interactions inside
higher education campuses. The number of international students in the U.S. surpassed 1 million
enrollments in higher education programs in 2019, positioning this country as the largest receiver
of international students (Institute of International Education, 2020). Although cultural diversity
enriches academic environments by adding distinct perspectives, interactions and information
exchange inside a multicultural campus are not always effective.
Individuals encounter challenges while negotiating meaning inside multicultural
environments due to linguistic barriers as well as the wide spectrum of beliefs, values, and
behaviors (Ou & Gu, 2020). Prior research has revealed that international students encounter
multiple obstacles adjusting to their new location and, consequently they experience
psychological distress and academic difficulties (e.g., Poyrazli & Grahame, 2007; Samovar et al.,
2019; Ward et al., 2001). Moreover, international students undergo identity adjustment while
adjusting to distinct cultural norms and communicative styles (Hotta & Ting-Toomey, 2013).
Thus, intercultural communication plays an essential role in diminishing misunderstandings and
promoting inclusive academic settings. As such, intercultural communication promotes
respectful relations among members of multicultural groups and aims to mutually adapt rather
than merely assimilate (Bennett, 2013a).
Intercultural communication research seldomly reports findings from the international
students’ perspective (King & Bailey, 2021). Similarly, there is abundant quantitative research
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on intercultural communication patterns and language barriers (e.g., Kompanets & Väätänen,
2019; Nadeem et al., 2019; Yang & Farley, 2019) but limited qualitative studies on international
students’ experiences (Hotta & Ting-Toomey, 2013). Moreover, considering that university
officials such as professors and administrative staff constitute prominent information sources for
international students, there is scarce data on how international students perceive their
communicative practices. Therefore, this study seeks to understand how the intercultural
communication practices from official university sources are perceived through the lens of
international students.
Based on the theoretical principles of intercultural communication, this study is guided
through three sensitizing concepts: intercultural sensitivity (IS), intercultural communication
competence (ICC), and intercultural learning (IL). These concepts are pivotal to effective
intercultural practices within multicultural settings because they encompass awareness of others,
appreciation of diversity, and skills and knowledge to deal with intercultural events. Therefore,
this study aims to answer two research questions: How do international students perceive
everyday intercultural communication practices from official university sources? and, Do the
intercultural communication practices from official university sources reflect intercultural
sensitivity, intercultural communication competence, and intercultural learning?
The present study uses social phenomenology as an approach to inquiry since this
qualitative methodology seeks to understand the essence of experience while considering the
construction of meaning as a result of social inheritance (Schutz, 1967). Conversely to
transcendental phenomenology, social phenomenology aims to understand the life world (Miller,
2005) instead of pursuing its bracketing (i.e., setting aside preconceived ideas). Social
phenomenology is founded on the idea that it is impossible to precisely understand the
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experiences of others, yet it is viable to grasp their meaning from symbolic representations and in
relation to one’s subjective experiences (Schutz, 1967; Tracy, 2019). Likewise, this approach
considers an individual’s cultural background, personal experiences, and the specific context in
which meanings are created (Miller, 2005). Thus, context and previous knowledge are relevant
when understanding international students from distinct cultural backgrounds.
This study is significant because it enhances the in-depth understanding of international
students’ daily experiences with university officials. It reveals their impressions and opinions
about the communicative practices of professors and administrative staff. Additionally, this
research elucidates areas of improvement to achieve effective intercultural communication
practices inside multicultural academic settings. Therefore, faculty members, advisors,
administrative staff, and educational leaders can benefit from the findings and, perhaps
implement changes in their practices and institutional policies. Furthermore, this study adds to
the existing scholarly literature on intercultural communication and international students as well
as provides some guidance for future research in the field of intercultural communication.
The development and outcomes of this study are presented in the chapters to follow.
Chapter 2 includes the literature review, which explains sensitizing concepts of intercultural
communication and research on international students’ experiences adjusting to the academic
environment. Subsequently, Chapter 3 describes the methodology, research design, and materials
used to perform the study. Next, Chapter 4 entails a detailed narrative of the findings and
participants’ quotations that support claims. Following, Chapter 5 discusses some insightful
contributions to the field, similarities to existing literature, and limitations that could guide future
research. Last, Chapter 6 concludes the study by briefly describing the study outcomes.
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Chapter 2
Literature Review
Human interactions, behaviors, and attitudes are highly influenced by culture. Culture
provides structure and direction to human life by furnishing individuals with beliefs, values, and
social norms (Samovar et al., 2019). Even though culture is often used as an umbrella term due
to its wide range of application (e.g., popular culture, pop culture, fine arts, etc.), several
enduring aspects define it. First, culture is human-made (Samovar et al., 2019). It is produced
and practiced by human beings who share it and transmit it from generation to generation.
Second, culture encompasses objective and subjective elements that unify people within “a
collective frame of reference” (Samovar et al., 2019, p. 40). Objective culture includes cultural
products such as art, architecture, traditional food, etc., as well as institutional elements such as
economic and political systems (Bennett, 2013b). Conversely, subjective culture is made of
intangible elements that shape individuals’ worldviews. For instance, values, beliefs, and norms
that influence the understanding of the world (Samovar et al., 2019).
Another pivotal aspect of culture is that it is learned, passed down, and altered through
communication. Communication is the bridge that connects the members of a culture by
allowing them to interact and convey symbols, myths, legends, folktales, views, etc. From
everyday interactions to institutionalized information exchange, it is communication that allows
culture to exist and spread. Culture uses “language as a symbol system” (Samovar et al., 2019, p.
39) to be transmitted and shared among its members. Likewise, individual and cultural identities
are constructed and enacted through language. For example, idiomatic expressions, jargon,
slogans, dialects, and accents reflect part of someone’s identity.
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Cultural dynamics and human interactions have been altered by globalization (Matsuura,
2000). Communication technologies provide access to cross-cultural contact in quick and
efficient ways through platforms that challenge time-space constraints. Likewise, traveling and
networking have exposed society to a higher level of cultural diversity (Arizpe & Preis, 2000). In
this scenario, travelling abroad to pursue higher education is a continually increasing tendency.
For example, the percentage of international students at a global scale increased by 250%
between 2000 and 2020 (Project Atlas, 2020). Despite learning about other cultures, education in
a globalized society can be complicated. In some instances, diversity is seen as an opportunity to
expand knowledge and create new horizons. However, there are times when groups feel
threatened to alienate their cultural heritage, creating tensions and conflict between groups.
In this constant flux of multicultural experiences, effective intercultural communication
plays a prominent role in understanding others’ experiences and maintaining solid relationships
in academic environments (Samovar et al., 2019). Therefore, the following sections explain
intercultural communication as a concept, its effective practices (i.e., intercultural sensitivity,
intercultural communication competence, and intercultural learning), and the barriers that disrupt
successful communication between cultures. Moreover, summarized literature about
international students and their experiences in the academic setting is presented later in this
chapter.
Intercultural Communication
Intercultural communication as a concept was introduced by American anthropologist
Edward T. Hall during the 1950s while he worked for the Foreign Service Institute of the U.S.
Department of States (Rogers et al., 2002). Hall was influenced by cultural anthropology with a
strong emphasis on cultural relativism, a paradigm that recognizes each culture as a distinct
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system that should be understood under its own terms (Bennett, 2013b). Hall made a prominent
connection between culture and communication by proposing communicative categories (i.e.,
high context and low context) that aid the understanding of cultural behavior. Even though these
categories are broad, they do not abide by universal or absolute principles like it would from a
positivistic approach. Hall focused on micro-level interactions between people with different
cultural backgrounds (Rogers et al., 2002). With the development of the field, interculturalists
have preferred to follow a constructivist paradigm that promotes the observer’s immersion in
cultural exchanges. This participation grants a profound perspective shift through active
involvement and therefore, intercultural adaptation is possible (Bennett, 2013b).
Intercultural communication is defined as the study and practice of interactions between
members of distinct cultural backgrounds (Bennett, 2013a). Oftentimes, individuals are unaware
of their own culture until they encounter another one (Flanja, 2009). This is because cultural
norms imperceptibly permeate thought and action, at an unconscious level (Barnlund, 2013). The
symbolic codes1 provided by the environment are automatically acquired and applied without
questioning. However, exposure to culturally distinctive norms might force individuals to
reconsider other possibilities of meaning-making. Hence, intercultural encounters trigger a
cognitive process that makes individuals sensitive to cultural belonging and conscious of the
distinction among others. Culture influences how humans select and interpret information
(Flanja, 2009), thus understanding a particular culture implies more than a superficial reading of
its characteristics but an appropriate and congruent interpretation and a process of shared
meaning-making.

11

Symbolic codes are the elements in a narrative which represent meanings (Oxford Reference, n.d.).
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American sociologist Milton J. Bennett (2013b) describes intercultural communication as
essentially unnatural since it demands conscious attention to different contexts. For instance, a
person might intentionally change his or her tone of voice or accent to accommodate a listener
from a different country. Moreover, intercultural communication aims to create respectful
relationships across cultural contexts by recognizing differences. Bennett (2013a) states that
“intercultural communication seeks the goal of mutual adaptation leading to biculturalism” (p.1).
Within this, learning from different cultures and understanding others’ unique experiences allows
individuals to efficiently coordinate meaning. Additionally, intercultural communication is
influenced by the interactants’ motivation and attitudes toward the other culture (Brabant et al.,
2007). Motivation not only drives the way individuals approach intercultural events but also how
individuals perceive such events (Brabant et al., 2007). Though motivations can take place at an
interpersonal level, they can also derive from intergroup historical relationships and cultural
values.
Multicultural societies not only include people from different nationalities, but they also
include domestic geographic boundaries (e.g., southern or northern), distinct cultural views
between organizations (e.g., human rights culture, police culture, political parties, etc.), and
established boundaries within organizations (e.g., security personnel, engineers, IT Department,
etc.). Additionally, multicultural societies embrace diverse groups limited by age, gender, and
sexual orientation (Bennett, 2013a). Nevertheless, this study is focused on the multiculturality
among individuals from different nationalities in the academic environment.
Within intercultural communication studies, a person’s ability to differentiate cultural
distinctions and to experience them is defined as intercultural sensitivity (IS) (Bennett, 2013b).
Ultimately, IS intends to comprehend and appreciate different cultures and their norms (Sarwari
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& Abdul Wahab, 2017). Hence, effective intercultural communication is more likely to happen
between individuals who have a higher level of IS since they can recognize cultural differences
in a complex and sophisticated way (Bennett, 2013b). For example, interculturalists recognize
non-verbal cues and social norms that a naïve traveler would not. Thus, IS allows people to see
others as equally complex and to take a culturally different approach. When an individual has IS,
his or her responses are better informed and respectful to foreign cultures.
Nevertheless, intercultural sensitivity does not suddenly occur; it is developed through a
learning process. In this regard, Bennett proposed the Developmental Model of Intercultural
Sensitivity (DMIS) “which is used internationally to guide intercultural training design and to
assess intercultural competence” (Bennett, 2014). This model uses a constructivist approach to
explain how people adapt to cross-cultural interactions through six stages that extend across a
scale from denial of cultural difference to integration of other cultures. As individuals acquire
more intercultural competence, they can reach integration. In the last stage, individuals can
“move in and move out of different cultural worldviews” (Bennett, 2013b, p.75), and they
consciously construct an intercultural identity capable to respond adequately to multicultural
scenarios. In other words, people who experience integration see their identity as dynamic
instead of fixed since they can decide which events are inherent to who they are within a variety
of cultural contexts.
Alongside IS, another important concept is intercultural communication competence
(ICC). ICC is the set of skills that enables individuals to effectively communicate in a
multicultural environment and interpret information from diverse cultural views (Sarwari &
Abdul Wahab, 2017). Intercultural competence is defined as “the ability to embody and enact
intercultural sensitivity” (Bennett, 2013b, p 15). Hall posited that miscommunication between
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cultures was a result of different norms and rules operating simultaneously (Brabant et al., 2007).
In this scenario, interactants interpret others’ messages and behaviors according to their own
cultural rules and not from others’ perspectives. Thus, ICC looks for mechanisms to deal with
cultural misunderstandings and disagreements, which is crucial to developing solid human
relationships. As such, IS and ICC are relevant to this study since they influence and encourage
effective intercultural communication practices (Sarwari & Abdul Wahab, 2017).
ICC entails the acquisition and practice of certain components and skills to successfully
experience encounters between cultures. For instance, an intercultural competent communicator
has a positive attitude toward distinct cultures and is driven by the motivation to accomplish
certain goals (Samovar et al., 2019). ICC also requires cognitive flexibility to expand knowledge
about other cultures. This allows effective communicators to acquire information about values,
norms, worldviews, language, and problem-solving methods of other cultures and, hence,
proceed with intercultural awareness.
Equally important, ICC demands listening skills that embrace diversity. Thus, being
aware of cultural conventions facilitate adjusting to the speaker. As Samovar and colleagues
(2019) explain, “the amount of time spent talking and the value placed on talking are very
different [across cultures]” (p. 64). For example, Japanese people highly regard silence and soft
voice talking because of their high context culture (i.e., relatively homogeneous culture),
whereas Latin Americans value conversation. Likewise, accommodating to accents requires
patience and mindfulness of second-language speakers. Finally, intercultural listening is flexible
and reflects open-mindedness to avoid discriminating against different perspectives and beliefs
(Samovar et al., 2019).
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Another sensitizing concept for this study is intercultural learning (IL). Intercultural
communication skills can be learned prior to a multicultural encounter, which is known as IL.
Bennett (2013b) defines this type of learning as the “acquisition of general (transferable)
intercultural competence” (p. 15). IL has been demonstrated to generate positive outcomes for
business travelers, immigrants, and students (Brabant et al., 2007). It increases individuals’ selfconfidence, therefore, improving intercultural experiences (Brabant et al., 2007).
Several cultural training methods could help to gain intercultural competence. Some
examples include, learning the language of the foreign country, interacting with a member of the
host community, exercises in which an individual responds to hypothetical different scenarios
and misunderstandings, analysis of episodes of misunderstanding, table games, etc. (Flanja,
2009). However, IL involves awareness of difference and sensitivity to others’ perceptions. For
instance, learning foreign languages and reading guidebooks aid interactions but fail to
understand the perspectives of other cultures, their norms, and their construction of meaning
(Barnlund, 2013). Moreover, other systems of symbols are difficult to decode, such as gestures,
customs about physical contact, authority relations, management of time and space, etc.
(Barnlund, 2013). Thus, learning about historic context and cultural norms eases in-depth
understanding of other groups.
While IS, ICC, and IL contribute to effective interactions across cultures, some obstacles
disrupt intercultural communication.
Barriers that disrupt intercultural communication
Multiple obstacles can arise from intercultural interactions. These barriers disrupt the
effective transmission of messages and can deteriorate ICC (Samovar et al., 2019). For instance,
human beings experience stress when participating in unknown situations. Uncertainty may
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produce negative attitudes and behaviors toward an unfamiliar circumstance, object, or person.
Likewise, adverse outcomes can occur during intercultural interactions where a lack of
knowledge about the other culture exists (Samovar et al., 2019). Historically, human beings have
avoided contact with people that are different or try to change them to fit their culture (Bennett,
2013b). For instance, religious missionaries have always tried to convert others to their own
beliefs (Bennett, 2013b). Unfortunately, deficient self-awareness of one’s own cultural behaviors
and poor intercultural competence have led to ethnocentrism, withdrawal, prejudice,
stereotyping, and racism (Samovar et al., 2019).
Ethnocentrism can be defined as the set of behaviors and attitudes in which one’s own
culture is considered righteous and superior to others. In practice, ethnocentrism influences
ethnic conflicts, consumer choices, political elections, and everyday interactions with out-groups
(Hammond & Axelrod, 2006). For example, an American may consider Chinese tourists rude
and unpolite because they speak loudly (Samovar et al., 2019). Similarly, ethnocentric
consumers may see the purchase of foreign-made products as unpatriotic and harmful to the
domestic economy (Evanschitzky et al., 2008). Even though society has a major role in
ethnocentric perceptions, empirical research has also demonstrated that ethnocentric attitudes
come from a strong individual input and in many cases occur fast and preconsciously even when
group membership can be costly for the individual or there are no opportunities for reciprocity
(Hammond & Axelrod, 2006). Ethnocentrism goes along with monocultural communication, in
which a dominant culture suppresses the values and beliefs of a minority group. Bennet (2013b)
describes monocultural communication as similarity-based communication where the meanings
are coordinated within the same culture and its primary socialization denies cultural difference.
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In addition to ethnocentrism, withdrawal is a detrimental behavior within multicultural
settings. Withdrawal befalls when the difficulties associated with experiencing a new
intercultural event may cause individuals to avoid interactions with others different from
themselves. Due to the absence of similarities, individuals may evade interactions with out-group
members. Besides, tendencies to seek similarities could lead to exclusion of people with diverse
outlooks, habits, religions, traits, etc. Since information exchange only occurs when there is a
sender and a receiver, avoiding interactions makes it impossible for communication to take
place. Consequently, conflicts may persist due to the absence of confrontation among different
cultural groups.
Moreover, uncertainty about the possible outcomes from interactions with out-groups
generates stereotyping and prejudice. The former is often a subconscious form of categorization
based on previous experiences (Samovar et al., 2019). Individuals are vulnerable to assuming
certain traits about others due to mistaken generalizations. This can damage intercultural
communication since messages could be transmitted and received based on distorted
representations of others. Likewise, prejudice and racism are irrational ways of perceiving reality
since they are founded on false premises and deny a person’s unique characteristics (Samovar et
al., 2019). Prejudice and racism can be expressed through negative comments, jokes,
discrimination, and even physical attacks. In communication, utterances not only convey
meaning but also perform an action. Therefore, pejorative comments and jokes might be
classified as propositional acts, in which the speaker considers a statement to be true (Miller,
2005).
Power has highly influenced discrimination, prejudice, and racism. Thus, domination
leads to wars and conflicts in which language, religion, energy resources, technology, territory,
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and historical memory are involved to gain or maintain power over others (Samovar et al., 2019).
Intercultural communication is affected by power relationships and control seeking in which an
individual or a group can be at disadvantage due to cultural barriers such as second language or
affiliation to minority groups.
Furthermore, there are socio-historical facts that influence the relationship between
groups. Hence, historical inequalities create conflicts between different cultures even when
people have had ICC training (Brabant et al., 2007). Historical conflicts affect interpersonal
communication creating rivalry and negative attitudes toward others. In this realm, it is common
for interactants to rationalize discriminatory behavior such as stereotyping and generalizations
(Brabant et al., 2007). Effective intercultural communication is hence, influenced by intergroup
relations that motivate individuals to behave in a certain way.
International Students in Higher Education
The United States has long had a diverse population due to migration patterns and
globalization (Samovar et al., 2019). This has impacted primary and secondary school
demographics by adding continuous diversity to the classrooms (Samovar et al., 2019).
Moreover, higher education has also encountered larger numbers of international students and
foreign-born faculty in the U.S. For instance, the percentage of international students enrolled in
the U.S. increased by over 55% between fall 2009 and fall 2019 (Open Doors, 2020).
Cultural diversity presents challenges for the higher education system. In this scenario,
students, faculty, and administrative staff deal with language barriers, distinct cultural norms,
and different learning styles. Thus, intercultural communication is pivotal to promoting inclusive
academic environments and aiding in the successful exchange between cultures. However,
research on intercultural communication seldomly reports on international students’ perspectives
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(King & Bailey, 2021), and “there is still a lack of in-depth understanding” (Hotta & TingToomey, 2013, p. 550) of how international students make sense of their adjusting process.
Therefore, this study seeks to understand how the intercultural communication practices from
official university sources are perceived through the lens of international students.
The United Nations Educational, Scientific, and Cultural Organization (UNESCO)
defines international students as “students who have crossed a national or territorial border for
the purpose of education and are now enrolled outside their country of origin,” (n.d.). Individuals
traveling abroad to pursue higher education is not a new phenomenon. Governments and
foundations have promoted international education programs since World War II by funding and
supporting students overseas (Ward et al., 2001). Consequently, international students’ migration
has increased over the years. UNESCO reported an increase of over 2.7 million foreign students
between 1999 and 2015 on a global scale (Knapp, 2018). The United States is the largest receiver
country with over 1 million international students enrolled by 2019 (Project Atlas, 2021).
International students are also referred to as sojourners because they experience
interactions across cultures for a longer period than tourists, hence they are more committed to
their new location (Ward et al., 2001). However, international students expect to go back home
or to move somewhere else at a specific point, therefore they are less involved than immigrants
whose goal is to permanently reside in a country different than their own. To clarify, sojourners
stay in a particular place for a longer period than tourists, but their residence is still temporary.
International students experience distress during their sojourn in another culture. In this
course, traditions and inherited symbols mutate for both, the foreign and the host community.
Moving to an unknown place triggers culture shock. Kalervo Oberg, a Canadian anthropologist
well-known for his studies of cultural adjustment, coined the term “culture shock” in 1954.
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Oberg (1960) explains that when entering a strange culture, the signs and cues that are part of an
individual’s daily social intercourse could be removed, hence anxiety and frustration may appear
as a symptom of this transition. These feelings of discomfort are known as culture shock, and
they can influence an individual’s adaptation process to a new cultural environment.
International students encounter difficulty in communicating with their peers, professors,
or administrative staff because their jargon and cultural symbols differ from the ones shared
among the host community. In some cases, they might be unaware that these differences exist.
For example, a British and an American share the same linguistic forms, but during a
conversation they might send unintended messages to each other due to their subjective cultural
norms and idiomatic expressions (Ward et al., 2001). Additionally, language-deficient students
can experience low self-esteem since they may become segregated inside the classroom
dynamics (Samovar et al., 2019). Likewise, “accents and non-fluency can lead to negative
perceptions and stereotyping by classmates and instructors” (Samovar et al., 2019, p. 362).
Research of international students
Multiple studies have analyzed the complexity of international students’ adaptation to
their new environments, interactions inside multicultural classrooms, the difficulties faced by
international students, and their re-entry experience (Hotta & Ting-Toomey, 2013; King &
Bailey, 2021; Ward et al., 2001). Upon arrival, international students deal with several tasks such
as finding living accommodations, food, and means of transportation. Research suggests that
their initial transition entails many stressors and hence they have greater academic needs than
domestic students (Poyrazli & Grahame, 2007). Not surprisingly, international students
frequently report needing social support to alleviate homesickness (Ward et al., 2001). It is

19
International Students’ Perception of Intercultural Communication from Official University Sources

common for universities and colleges to allow the establishment of multicultural students’
organizations, counseling centers, and guidance for international students to serve this purpose.
Similarly, intercultural competence inside higher education institutions could avoid the
drawbacks of ethnocentrism in educational curricula. Depending on their cultural background,
international students have distinct learning models, reasoning patterns, and social interactions
(Samovar et al., 2019). For example, research has demonstrated that people from Northeast Asia
see problem-solving as a holistic process in which parts are interrelated, whether Western
cultures tend to be more systematic and linear (Samovar et al., 2019). Thus, teaching techniques,
as well as content can be structured from a culturally diverse perspective.
Moreover, international students undergo identity and communicative challenges in
multicultural campuses. For example, students who come from countries with high context
communication styles, such as China, experience identity adjustment when dealing with different
social norms and communicative dynamics in more assertive, low-context countries (Hotta &
Ting-Toomey, 2013). The international students’ adjusting progress is enhanced by the positive
relationships with host students who teach them how to communicate more appropriately (Hotta
& Ting-Toomey, 2013). However, socializing entails hardships on its own. Research shows that
international students do not have a strong bond with American students because their
interactions are limited in the classroom (King & Bailey, 2021). Besides, there is a tendency
between students to gather around people who share similar cultures (Hogan et al., 1972; King &
Bailey, 2021).
Practicing intercultural learning (IL) and developing intercultural sensitivity (IS) and
communication competence (ICC), facilitate academic and professional success in multicultural
environments. A recent quantitative study of the relationship between IS and ICC among
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international postgraduate students in Malaysia shows their correlation (Sarwari & Abdul
Wahab, 2017). Moreover, the findings confirm that IS aids individuals to get involved in
intercultural interactions, and ICC helps individuals to effectively communicate in multicultural
settings (Sarwari & Abdul Wahab, 2017). Moreover, research reveals that extracurricular
activities and involvement with the local community, have a positive impact on intercultural
interactions and communication (Kompanets & Väätänen, 2019).
Equally important, a recent phenomenology on the experiences of academic advisors with
international students in a Texas community college suggests that ICC allows academic advisors
to resolve and avoid conflicts associated with cultural differences (Yi Zhang, 2015).
Additionally, research demonstrates the relevance of IL in higher education since it assists
faculty members to understand international students’ “cultural norms, psychological challenges,
or health issues” (King & Bailey, 2021, p. 285) related to their lifestyle changes.
Overall, multiple studies have explored the international students’ adjusting journey to
new settings and research implies the positive outcomes of IS, ICC, and cultural learning in
diverse academic settings. Nevertheless, there is relatively little up-to-date literature focused on
the international students’ perception of intercultural communication practices from university
officials.
Research Questions
Based on the literature review presented above, this study aims to answer two questions:
RQ 1. How do international students perceive everyday intercultural communication practices
from official university sources?
RQ 2. Do the intercultural communication practices from official university sources reflect
intercultural sensitivity, intercultural communication competence, and intercultural learning?
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Chapter 3
Methodology
Following a qualitative approach, this study intends to understand international students’
perceptions of intercultural communication practices from official sources at a public university
in Southern United States. Qualitative research is an interpretive and evolving approach that
adapts to emerging discoveries and seeks to understand the participants’ experiences and beliefs.
(Gill & Baillie, 2018). International students’ impressions, anecdotes, and thoughts were the
foundation of this research which was designed under the philosophical perspective of social
phenomenology.
Phenomenology is defined as “the study of experience, in order to understand in great
depth the nature, essence, and meaning of that experience” (Davis & Lachlan, 2017, p. 371).
Within the umbrella of phenomenology, social phenomenology studies intersubjective
constructions of meaning. In other words, it addresses how individuals communicate and relate
with each other (Kim & Berard, 2009). Social phenomenology differs from transcendental
phenomenology in that instead of pursuing the bracketing of the life world (i.e., setting aside
preconceived ideas), it seeks to understand it (Miller, 2005). Thus, this approach allows the
researcher to apprehend the subjective life world through typifications. These are interpretive
constructions that take into account an individual’s cultural background, personal experiences,
and the specific context in which meanings are created (Miller, 2005). Typifications are
grounded on the idea that a unique phenomenon can be understood in relation to familiar types or
schemas that facilitate the interpretation of the world (Kim & Berard, 2009). For instance,
specific behaviors can be seen as appropriate or inappropriate in distinct contexts and depending
on socially inherited norms.
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In social phenomenology, the meaning of another person’s perceptions cannot be
precisely transmitted to the researcher but rather it can be grasped “with the same perceptual
intention” (Schutz, 1967, p. 100). The researcher can “apprehend the lived experiences of
another only through signitive-symbolic representation” (Schutz, 1967, p. 100). Hence, the other
person’s behaviors are perceived as signs through which certain lived experiences are being
expressed. As Sarah Tracy (2019) says, “[in social phenomenology] we can understand the other
in terms of our own subjective experiences” (p. 65).
Phenomenological research aims to understand the essence of specific experiences and
hence, it typically consists of small samples (Davis & Lachlan, 2017). The data is usually
collected through “in-depth retrospective interviews or focus groups” (Davis & Lachlan, 2017, p.
373) in which participants are requested to describe past experiences, impressions, and feelings.
Phenomenologists then organize significant statements under categories or codes that are revised
and thoroughly reflected upon. Finally, the researcher identifies key themes that represent the
nature of the phenomena under study.
This methodology facilitated the exploration of a diverse sample. Each participant
contributed with distinct perceptions based on their cultural background and their daily academic
experiences with official university sources. For this study, official university sources consisted
of associate professors, lecturers, adjunct professors, teaching assistants, and administrative staff.
To comply with ethical concerns and human subjects protection guidelines, this research
was submitted to the Institutional Review Board (IRB). Upon its approval on January 21, 2022,
the researcher began data collection procedures.
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Sampling
The sampling method used for this study was maximum variation sampling. This
approach selects participants that represent the characteristics of the studied population and seeks
a varying array of perspectives (Davis & Lachlan, 2017). The specific criteria for the sample
included undergraduate and graduate international students enrolled in their second semester or
further levels. Participants were required to be full-time students since they had more experience
with interactions inside campus than a new or part-time student would. The research was
conducted at a Southern university with a population of 306 international students enrolled in
Spring 2022, from which 184 were males and 122 females (OIP, personal communication,
May18, 2022). The countries representing the university’s highest number of international
students as of Spring 2022 were Nepal, followed by India and Nigeria. Thus, the study aimed to
include at least one student per geographic region (e.g., Asia, North America, South America,
Europe, and Africa) to represent diverse voices within a multicultural campus population and it
aimed to incorporate both male and female participants.
The researcher requested a support letter from the Office of International Programs (OIP)
to assure their knowledge about the study. Likewise, IRB-approved flyers and posters were
placed on bulletin boards in outdoor areas and inside different buildings across campus to
facilitate recruitment. Additionally, emails were submitted to several multicultural student
organizations and a call for volunteers was published on the university’s research volunteers
page as well as, on the university’s periodical news announcements. Recruiting documents can
be found under Appendices A and B.
Finding participants was a challenging task since very few candidates responded to flyers
and public announcements. The most efficient recruiting technique for the present study was
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snowball sampling. Once the researcher identified several participants from diverse backgrounds,
they were asked to let other potential candidates know about the study.
Phenomenological studies usually consist of small samples (Davis & Lachlan, 2017).
Thus, the estimated number of participants to reach data saturation was 10 international students.
However, to confirm emerging findings the sample size was adjusted to 12 participants. The
sample consisted of 12 international students from different countries including the Republic of
Serbia, Ecuador, Mexico, Brazil, Japan, India, Nigeria, the Democratic Republic of the Congo,
Nepal, and Germany. The sample included one participant per country except for Nigeria (n = 2)
and Nepal (n = 2). Overall, there were four female participants and eight male participants.
Likewise, they were from different academic levels including three graduate students and nine
undergraduate students. Furthermore, the participants were pursuing distinct majors such as mass
communication, biology, accounting and finance, electrical engineering, economics and math,
computer science, mechanical engineering, and business management (see Table 1).
All participants received an IRB-approved informed consent sheet explaining the
research purpose, data collection procedures, their risks and benefits, and the data storage
practices (see Appendix C). Subject consent was required before participation. Moreover, the
researcher was aware that participants may feel overwhelmed or tired answering questions.
Subsequently, they were advised to take a break if needed or even quit their participation at any
time without adverse consequences.
Several incentives were provided to engage the participants throughout the study. For
instance, food was brought to in person interviewees and all participants were invited to join a
prize drawing at the end of the research. The prizes included four JBL portable speakers and a
Fitbit tracker.
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Table 1
Demographics of the participants
Participant
Participant 1
Participant 2
Participant 3

Nationality
Serbian
Ecuadorian
Mexican

Gender ª
Female
Female
Male

Academic level
Junior
Graduate student
Graduate student

Participant 4

Brazilian

Female

Senior

Participant 5
Participant 6
Participant 7
Participant 8

Male
Male
Male
Male

Sophomore
Senior
Senior
Senior

Participant 9
Participant 10

Japanese
Indian
Nigerian
Democratic
Republic of
the Congo
Nepali
Nigerian

Female
Male

Senior
Senior

Participant 11

German

Male

Sophomore

Participant 12

Nepali

Male

Graduate student

Academic major
Mass communication
Biology
Accounting &
Finance
Electrical
Engineering
Finance
Economics & math
Computer Science
Industrial
Management
Accounting
Mechanical
Engineering
Business
Management
MBA

Note. Participants were asked to fill in a presession questionnaire to get them acquainted with the
topic and to gather demographic information (see Appendix D).
ª Participants were free to identify their gender in a blank space without using binary sex options.

Data Collection
The research study was originally designed to be accomplished through a focus group
and individual semi-structured interviews to reach completeness, theoretical saturation, and to
confirm the discoveries (Lambert & Loiselle, 2008). However, due to COVID-19 research
concerns (e.g., IRB), logistics and time constraints among participants, the researcher carried on
face-to-face individual semi-structured interviews only. Participants were given the option to be
interviewed in person or through a Zoom meeting. Nine out of 12 participants met in person and
were encouraged to follow the recommended institutional COVID-19 safety protocols. The
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remaining participants were interviewed through the online platform and were given the option
to turn off their video cameras if they did not agree to be identified over visual media. All
participants consented to be recorded.
The interview aimed to collect the international students’ points of view regarding the
intercultural communication practices of university officials, as well as to gather the participants’
past experiences in the matter. Davis and Lachlan (2017) assert that interviews let the researcher
“understand participants’ natural attitudes, life experience, preferences, intentions, and
behaviors” (p. 319). For the present study semi-structured interviews were used since they are a
flexible tool that “stimulate discussion rather than dictate it” (Tracy, 2019, p. 157). By using this
data collection tool, the participants can engage in a more natural conversation and the researcher
is able to understand meaningful experiences from an emergent approach (Tracy, 2019).
Moreover, the semi-structured interview is the most common interviewing type for
phenomenological studies since its flexibility “allow for the discovery or expansion of
information important to participants previously unidentified by the researcher” (Billups, 2021,
p. 52). Thus, a semi-structured interview guide was developed for this study based on a template
provided by Billups (2021). It consisted of five sections: introduction, opening the interview
session, key interview questions, concluding question, and thank you and follow up reminder
(see Appendix E). The interview sought to answer the research questions how do international
students perceive everyday intercultural communication practices from official university
sources? and, do the intercultural communication practices from official university sources
reflect intercultural sensitivity (IS), intercultural communication competence (ICC), and
intercultural learning (IL)? Additionally, a list of questions and probes was developed indicating

27
International Students’ Perception of Intercultural Communication from Official University Sources

their specific purpose as show on Table 2. The interviews were audio recorded using Otter.ai and
video recorded.

Table 2
Semi-Structured Interview Questions
Question
Why did you decide to study at this
university?
How did you hear about this university?
Did you receive any welcome orientation
from university officials during your first
week?
Can you describe how you felt after the
orientation?
Reflect on your interactions with professors at
this university. Is there anything that calls
your attention as being unexpected or
different from the interactions you had with
teachers in your home country?
Probes:
Can you give me an example of when
this happened to you?
How did you feel about this
unexpected experience?
(If the experience had a negative
outcome) Is there anything your
professor could have done
differently to improve your
experience?
Do professors ever ask you about your
cultural background? (e.g., traditions,
political system, education, language, etc.)
Probes:
How do you feel when you are asked
about your culture?

Purpose of the Question
Begin the interview.
Understand the student’s motivations.
Learn about the first interactions with
university officials.
Understand how students feel about
welcoming orientations.
Learn about the participants’ perspectives
about student-professor relationships and
their interactions with professors.
Gain a deep understanding of the participant’s
cultural behaviors and the emotional
outcomes that cultural differences might
produce in the participant.
Learn about the intercultural communication
practices exercised by officials with
international students.
Understand how the students perceive the
intercultural sensitivity from official
sources.
Discover the student’s perception of effective
intercultural communication.

Note. This table contains only an excerpt of the questions. For a complete list see Appendix F.
The semi-structured interview guide can be accessed in Appendix E.
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Data Analysis
To start with, a total of 391 minutes of audio material was transcribed using Otter.ai and
carefully revised to correct mistakes. Although the application is very useful and quite accurate,
international accents generated errors that required constant revision. The average length of the
interviews was 32 minutes. Video recordings of the interviews were kept as supporting material
to back up audio but did not have a significant impact on the present study. All recordings were
deleted once a finalized transcript was created.
Next, the data materials were organized within folders in a password-protected laptop.
Preparing data facilitates further research analysis and sense-making of the material (Tracy,
2019). Therefore, the researcher organized the transcriptions, presession questionnaires, and
notes in chronological order and progressively uploaded the files to ATLAS.ti. A close reading
of the materials was performed to gather thoughts and observations that would guide further
analysis. The initial notes were manually taken using a Note-taking Recording Sheet (see
Appendix G) based on a template provided by Billups (2021). Davis and Lachlan (2017) propose
that several analytical readings could create a deeper understanding of the data. Therefore, the
researcher revised textual and audio material several times to make notations of highlights such
as unique points of view, recurring patterns, and data that could relate to the sensitizing concepts.
Thereafter, the data analysis was performed using an iterative phronetic approach as
synthesized by Sarah J. Tracy (2019). The iterative phronetic analysis is a method that affords
flexibility while exploring the data since it “alternates between emic, or emergent, readings of
the data and an etic use of existing models, explanations, and theories” (Tracy, 2019, p. 208).
The analysis was carried out in two coding cycles. The primary-cycle coding involved searching
for descriptive codes including meaningful perceptions, arguments related to the research
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questions, impressions, feelings, and actions. The analysis progress was journaled by writing
memos in ATLAS.ti as shown in Figure 1.

Figure 1
Memo Manager on ATLAS.ti

First-level codes emerged while reading the manual notes of the first three interviews.
Several codes were recurrent among participants and sometimes there were contradictions and
unique points of view. Tracy (2019) suggests that after having conducted an open coding of
around 20% of the data, the researcher should focus on the analysis and creation of a codebook.
Thus, after coding participant 5, a first-level codebook was created and progressively updated
according to new emerging codes. The creation of the codebook aided the editing and revision of
codes throughout the process. Table 3 contains an excerpt of the codebook, and the complete
version can be accessed in Appendix 6.

30
International Students’ Perception of Intercultural Communication from Official University Sources

Table 3
First-level or descriptive codes
Code
Adaptation to the
new culture

Assumptions

Definition/explanation Inclusion/exclusion
criteria
Thoughts, impressions, Includes positive and
actions, and/or
negative
feelings that are part
experiences or
of adjusting to the
thoughts (e.g.,
new cultural
challenges and/or
environment.
outcomes of feeling
adapted).

A certain belief about
something as true
without proof.

Impressions, feelings,
and or perceptions
that students have
about preconceived

“It gets easier as the
years passed by, I
think, I'm not sure if
you become more
Americanized or you
get used to the
environment as well.”

Note: It may overlap
with “difficulties
learning/studying”
and “cultural
differences from
home”.

“Your English improves
but I think like right
now like, when I go
and see people, I
don't see them as
American anymore. I
see them just as
people.”

Includes positive or
negative
assumptions about
international
students’ behaviors
depending on
previous
experiences,
physical attributes,
accent, etc.

“Sometimes, some
people like do not
know about it. Most
people think I’m
Indian is that like, I
don't like that. Like
ask me first. Or some
people like they know
my last name is
Nepal, but even after
that, so I mean, the
professors are really
nice”
"I'm just gonna [sic] sit
here and just like
pretend like I'm paying
attention and then just
go back and read it on
my own, right?”

Avoid
Experiences when
Includes pretending
communication
international
to understand,
with university
students prefer not to
avoid asking
official sources
directly approach
clarification
university officials.
questions, feeling
discourage to talk.
Bias

Example quote

Includes attitudes
against or in favor
of a culture based
on previous
knowledge,

“[Talking about cultures
in the classroom] I
mean, it's, it's
interesting, a lot of
times, as long as you're
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Table 3
First-level or descriptive codes
Code

Definition/explanation Inclusion/exclusion
criteria
attitudes toward a
experiences,
culture.
and/or
misconceptions
Prejudgment about a
from university
culture.
officials, and other
students.

Example quote
not being biased, and
you're not saying
anything, that's
offensive, then it's
okay”

Note. This codebook was designed based on the example provided by Tracy (2019)

Next, the researcher performed an analytical review of the first-level codes to “organize,
synthesize, and categorize them into interpretive concepts categorizing these ideas into themes”
(Tracy, 2019, p. 224). The researcher eventually created a second-level codebook alternating
emic and etic codes. Emic codes were based on emergent data from participant responses, such
as “promote critical thinking”, “listening”, “positive values”, “helpful” and, others. While etic
codes were developed by associating participants’ responses to existing theoretical principles,
such as “accommodate/convergence”, “ICC” and, “intercultural learning in curricula”.
Several first-level codes transcended to the secondary cycle coding becoming secondlevel codes such as “effective communication with official university sources”, “difficulties
communicating with university official sources”, “intercultural learning in curricula”, “clarify
misunderstandings”, “cultural differences from home”, and “time and presence”. Additionally,
the validation of the codebook was developed through the constant comparison of the initial
codes “in which findings are combined, broken apart, and re-categorized” (Davis & Lachlan,
2017, p. 362) as needed. Some codes were overly broad and hence, the researcher split them into
subcodes to facilitate the understanding of each category.
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A total of 97 codes were found distributed as following: 32 first-level codes, 35 first-level
subcodes, eight second-level codes, and 22 second-level subcodes. Figure 2 shows the list of
codes in ATLAS.ti

Figure 2
List of codes in ATLAS.ti

Note. Due to spacing, this figure does not show the entire list of codes.

No new significant themes emerged from coding participants 11 and 12, therefore, data
saturation was reached. To focus the data analysis, the researcher made a list of theories and
sensitizing concepts that could relate to the data. Then, manually listed insightful ideas grounded
on the recurring codes and unique perceptions. Figure 3 shows an extract of the list.
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Figure 3
Brainstorming of insightful ideas

Subsequently, the list was organized under seven themes that are central to the research
questions (see Table 4). The researcher deeply reflected upon them and selected substantial
quotations to support the findings. From these contemplations, the researcher wrote a detailed
narrative explaining the participants’ perceptions which is presented in the next chapter.
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Table 4
List of main themes
Theme
Cultural differences from home

Effective intercultural communication
with university officials

Intercultural Mindset

Time and Presence

Intercultural miscommunication with
university officials

Coping mechanisms to deal with
misunderstandings

Talking about cultures in the classroom

Brief description
International students’ perceptions of behaviors,
values, and social norms of university officials
and host culture. Differences between their
culture and the host culture.
Participants’ perceptions of university officials
who demonstrate intercultural communication
sensitivity and intercultural communication
competence. Opinions and experiences on the
matter.
Intercultural communication is possible when
people keep positive attitudes toward
intercultural events.
The importance of time in the construction of
positive professor-student relationships.
Presence and intercultural exposure as
indicators of effective intercultural
communication.
International students’ perceptions of intercultural
interactions with university officials where
there is room for improvement. Opinions and
experiences on the matter.
Participants’ mechanisms to deal with
misunderstandings when communicating with
university officials. Experiences when
university officials dealt with
miscommunication.
Impressions, feelings, and experiences of talking
about cultures inside the classroom.
Intercultural learning on campus.
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Chapter 4
Findings
The richness of the findings in this study reveals how varied human perceptions can be.
Cultural diversity contributes to the wide range of impressions about lived experiences. Each
intercultural encounter encompasses a different context, and it is impossible to generalize or
affirm that perceptions are always consistent. Many participants’ narratives have contradictions,
and some points of view are unique. Nevertheless, the data has been organized under seven
themes to facilitate answering the two research questions, “How do international students
perceive everyday intercultural communication practices from official university sources?” and,
“Do the intercultural communication practices from official university sources reflect
intercultural sensitivity (IS), intercultural communication competence (ICC), and intercultural
learning (IL)?”
The first theme (i.e., cultural differences from home) depicts the international
students’ perceptions of everyday communication with university officials and host
community. This theme aids to understand how the participants see communicative
patterns, behaviors, and values in comparison with their own culture. Next, three themes
(i.e., effective intercultural communication with university officials, intercultural
mindset, and time and presence) are presented to reveal participants’ perceptions of
successful intercultural communication experiences with university officials. Thus, these
themes encompass impressions and thoughts about practices that reflect IS, ICC, and IL.
Subsequently, intercultural miscommunication with university officials and coping
mechanisms to deal with misunderstandings show perceptions of ineffective
communication between international students and faculty and administrative staff, as
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well as different means used to overcome communicative challenges. Lastly, impressions of
talking about cultures in the classroom aid to understand how the participants perceive IL and its
practices in the academic environment.
Cultural differences from home
Many participants shared observations about university officials’ behaviors and
communicative patterns that stood out as unexpected or different from the social norms in their
country. Their impressions and feelings were diverse, though there were some recurrent traits.
For instance, “availability/approachable” was a common subcode to describe impressions about
domestic professors. Regardless from their distinct cultural backgrounds, many participants (i.e.,
2 from Ecuador, 8 from the Democratic Republic of the Congo, 9 from Nepal, 10 from Nigeria,
and 11 from Germany) talked about the benefits of professors’ office hours and open-door
policies as these imply availability to talk to students. As Participant 9 from Nepal said, “the
concept of office hours is so fascinating to me like, they don't have that back home or in the UK.
So, you can actually go talk to the teacher. I think it's really good.”
Similarly, several participants regard American professors as more open to
communicating and engaging in conversations with students than instructors back home or
international professors per se. Participant 8 from the Democratic Republic of the Congo avowed
that “[back home] the only time you can see teachers is right after class or during class,” which
limits interactions between students and instructors. Likewise, Participant 7 from Nigeria shared
an experience with an international professor from India who limits communication with
students. As the student said, “he [the professor] doesn't have enough patience with students.
Like if you send him an email, it's just gonna [sic] be like ‘don't ask me’ something like that.”
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Additionally, the participants perceive American professors as more democratic since
they are open to receiving constructive criticism. Participant 9 shared her perspective in this
respect:
They [American professors] are more open and they're more interactive. They treat you
like your friend rather than they are like the best because back home. For example, you
say something against a teacher like you point out a mistake that they did on the board.
You say “Oh sir, like that's a mistake,” then they'll take it personally. And they'll get back
to you may be like take practical points at the end of the year and stuff like that. Yeah,
here like if you point out a mistake, they'll be like, “Oh, thank you for pointing it out.”
(Nepali, female, senior, accounting)
This last quotation reveals that American culture is driven by egalitarianism. The
scenario described by Participant 9 shows that in the U.S. hierarchy is considered secondary and
the classroom is a space where professors and students can contribute to the learning process.
Besides, American instructors do not make power distinctions a matter that influences professorstudent relationships instead, they interact as equals.
International students also perceive American culture as supportive. In this respect,
Participant 1 from Serbia shared about an unforeseen experience in which a professor told the
students about a traumatic event from the past. The student regarded this experience as different
from professor-student interactions in her country where people are taught “to be strong” and not
to share emotional and sensitive experiences with others. Even though the Participant regarded
this experience as difficult to assimilate, she also viewed it as “positive” since it showed her that
in America “there's big support, that all people are able to confess their issues.”
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Several international students perceive domestic professors to be more lenient and
permissive than instructors in their countries or international professors. To them, American
culture seems to be more flexible and understanding when it comes to deadlines and
methodologies. Hence, students feel more comfortable approaching professors and asking for
accommodations and extensions than they would back home. Participant 11 from Germany
claimed that in his country professors are stricter and due dates cannot be postponed. Likewise,
Participant 7 from Nigeria compared domestic professors to international professors at school.
He claimed that the latter ones are stricter and more direct. The student mentioned one of his
international professors and depicted him as concise and unyielding while, “American
professors, they know how to listen and you know, comprehend what you're trying to say,” he
said.
Conversely, other participants were concerned with social norms such as the way
students approach and interact with professors. For instance, Participant 1 believes that American
professors should be stricter and demand more respect:
In Serbia, you would say “good day,” and you were not allowed to eat in class. You were
not allowed to drink in class. You were not allowed to leave the classroom unless you put
a hand up and they [instructors] call your name, and they allow you to leave. There was a
big sign of respect and if a student was sitting the wrong way, like one leg like this,
another one that was not allowed. I think there was like much more, I can see that there
was much more respect from students to professors. Here in America, they're more
understanding and I don't think, I think they should be more strict [sic], to be honest with
you. (Serbian, female, junior, mass communication)
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Similarly, Participant 12 from Nepal was astonished to see how professors do not seem to
care how informal and relaxed some students behave in the classroom. This Participant sees it
disrespectful for students to sit inappropriately in their chairs or to use headphones during
lectures, something that would not be tolerated in his country. He said, “some of the students are
so relaxed and then professors don't even mind. Professors don't even bother to tell them ‘hey,
please can you not be so much relaxed [sic] in the class?’”
In the same fashion, some Participants perceive interactions with professors as more
informal in America than in their home country. The usage of titles in front of names makes a
difference in how they perceive respect and authority. Participant 6 from India alleged that there
are “expected formalities in the Anglosphere, where you don't call your professors by the first
name”. Similarly, Participant 12 from Nepal thought that students approached professors in a
“disrespectful” way. He said, “back home, we just said Sir, or Madam. Or if he’s [professor]
highly decorated, for example, if he has gotten his Doctorate degree then we refer to them as
doctor”. Getting used to American informality took him some time and he constantly used
Google to search for the best ways to approach instructors. “I didn’t want to be rude,” he said.
The last few examples not only reveal perceptions of university officials but also the host
community. Participant 8 from the Democratic Republic of the Congo shared his opinion of other
students. He stated that talking about cultures inside the classroom may not have the desired impact
as to promote diversity on campus. “There are some students who just don't care to learn about
any culture,” he said. His own experiences as a member of a student organization had taught him
that engaging other students in extracurricular activities can be challenging. Even though he
mentioned that there might be some students who care about intercultural learning, there are some
who just “want to come to class, finish class, pack their stuff and leave.” This Participant seemed
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discouraged about bringing intercultural learning to the classroom because he was afraid that there
would be a lack of interest from students. He depicted the students’ behavior as individualist and
centered around personal interests rather than learning about others different from them. Yet, his
perception differs from other Participants. For example, Participant 10 sees the host community as
very helpful, supportive, and driven by cooperation in comparison to his home country. He said:
Yeah, so, more here like, you will always find someone to help you. Like it's hard to find
someone that would help you back home. For instance, if you need help with something
it might be difficult to find someone that would like, take all his time to then help you
through that thing but here like they're [host community] always willing to help. They
even ask you “oh you need help with this?” “do you [need] help with that?” And that's
like, one big difference. (Nigerian, male, senior, mechanical engineering)
Effective intercultural communication with university officials
Participants were asked to describe their communication with a university official with
whom they have a good relationship. Their descriptions, impressions, and thoughts facilitated the
understanding of their perceptions of effective intercultural communication from official
university sources. Consequently, this theme answers the research questions according to
positive viewpoints and instances when university officials practiced IS, ICC, and IL. A
recurring code was “easy communication/open to communicate”. Several Participants appreciate
the fact that faculty members show openness to talk about not only school-related topics but also
about their lives and personal experiences. For instance, Participant 3 indicated that he has been
working for three years as a teaching assistant for the same professor. During this time, both
have developed a good relationship. He said:
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She tells me all her life; I tell her about my life. We laugh, you know, like it's not more of
me sitting down and just talking about school stuff or career stuff or something like that.
Like, we can just sit down and talk about like anything pretty much. (Mexican, male,
graduate student, accounting and finance)
His professor was born and raised in Texas, her cultural background is different from the
student yet, they have been able to create a solid bond. Likewise, Participant 8 from the
Democratic Republic of the Congo, talked about a professor who he considers a mentor and with
whom he feels comfortable talking about diverse subjects. His professor engages him in
analytical thinking and when leaving his office, he reflects on their conversations. “So, every
time I go to see him, I leave with something to look forward to,” he said. This interaction
demonstrates that international students maintain effective communication with university
officials who care for them and engage in conversations that go beyond mere academic topics.
Moreover, communication is perceived as effective when university officials allow international
students to approach them and are willing to listen to them and provide feedback. As Participant
7 said, “at the end of the day communication is about listening.”
Equally important, “understanding international students’ needs” was a prominent
subcode under this theme. International students encounter diverse challenges when moving to a
different location away from home. Many of them experience culture shock while trying to
assimilate and adapt to the new environment and overcome linguistic barriers (Ward et al.,
2001). Their impressions about effective communication require the other party to understand
that their needs differ from those of domestic students. Therefore, their linguistic barriers,
accents, social norms, learning styles, and legal requirements are different. For example,
Participant 9 has been working in the Advising Center for several semesters. Here, she met an
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advisor who can understand her struggles and accommodated his pace and listening skills when
communicating with her. She explained:
Firstly, like he tries to understand me, you know, because he knows. So, there's one thing
he knows that I come from a background where I might not be able to express myself as
well as others. So, having that understanding of me, and he does not downplay that on me
saying, “Oh, you don't know” like, “I won't talk to you,” but rather tries to understand
me. So, knowing the weaknesses, and then like trying to work around that really helps me
communicate to him. (Nepali, female, senior, accounting)
Several international students shared their feelings and emotions when initially enrolled
in higher education in the U.S. A recurring feeling was their fear of failing due to the difficulties
faced while learning and studying abroad. Participant 1 said,
Then that goes back to my first semester, my second semester. I felt like I had to reread
everything five times to understand like statistics that was really hard for me because
everything was in English. That was my first semester. I thought I was going to fail then I
had a lot of these Greek philosophical things like Plato, Freud, and everybody. I think
those books are hard to read on their own, in your own language. Not even in English, it
was difficult. (Serbian, female, junior, mass communication)
Moreover, understanding international students’ needs is related to tenure and experience.
Some Participants mentioned that professors, TAs, lecturers, or administrative staff who have
tenure or have been exposed to intercultural encounters seem to acknowledge international
students’ needs and respond flexibly. For instance, when accommodating to the speaker’s
accents, changing their talking pace, asking for clarification, reading non-verbal cues, and
following up with students to make sure that their messages get across. Similarly, university
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officials who have been around international students get acquainted with their visa permits,
working conditions, and traveling needs. Therefore, their communication with international
students flows easier. As Participant 2 from Mexico said, “those teachers [experienced
professors] are more open… they are very approachable. They will tell you stories of other
international students that were in a similar situation or something so you kind of like, talk to
them a bit more.”
The data suggest that accommodating and converging with international students
facilitates their performance and adaptation to the new culture. Some professors dedicate extra
time helping these students to learn writing skills and effective communicative manners.
Participant 9 from Nepal said that the advisor she worked with, was a mentor to her. He taught
her how to effectively talk to people and write emails. Even though the student acts very
confident now, she affirmed being very shy when first started her job in the Advising Center. Her
advisor made a difference in her social skills. He helped her to overcome obstacles that used to
diminish her interactions with other people on campus. Comparably, Participant 12 from Nepal
said that his geography professor was of great assistance to learn how to write emails “because
writing emails was really a hard one for me,” he said. Before then, the student used to spend a lot
of his time responding to emails while trying to sound appropriate.
Understanding international students not only implies learning about their challenges, but
also involves learning about their priorities. In other words, what matters to them. Participant 12
talked about a memorable experience in which one of his professors showed honest interest in
learning about Dusshera, a major Hindu festival, and even remembered to wish him a happy
Dusshera a year later:
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She was really excited, and she told me that she's going to visit my country someday if
she gets a chance, and she was excited to learn about that [Dusshera Festival]. I told her
that my festival is the biggest festival just like her Christmas is going on for me and then
later. One year later she wished me on that festival. I was surprised and how does she
remember that? So that was very, that was very impressive for me and then she wished
me on my festival. (Nepali, male, graduate student, MBA)
Additionally, effective intercultural communication from officials seems to be
associated with a mutual exchange of information. For example, Participant 11 asserted that he
would like administrative personnel to ask more about his culture but also teach him about the
host culture because it could benefit both parties. He said:
First of all, it helps me to like, improve my English and like, talk about my culture. But as
well, that can be nice but like, explain, show me stuff about the American culture. So, it's
kind of like sharing from both sides more. (German, male, sophomore, business
management)
Mutual exchange aids students to feel more open to sharing and developing disclosure
with a university official. For example, Participant 12 shared an experience in which a university
official effectively connected with the student:
I met an international advisor. Yes, she used to work in OIP [Office of International
Programs] and she, she married the Indian guy. And she used to share me about the
whole visit in India. And always she was really excited… she used to tell [ask] me
beforehand if I'm comfortable or not sharing about my culture and then that way, that
way I feel more relaxed and yeah, definitely I can share about that. (Nepali, male,
graduate student, MBA)
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Furthermore, international students perceive effective communication as possible when
they share similarities with university officials. Whether those similarities come from alike
cultural backgrounds, foundational values, intercultural experiences, or professional
backgrounds. For example, Participant 6 from India asserted that “behind any relationship, there
has to be a sense of common values” otherwise, it would be difficult to incorporate friendship.
Likewise, Participant 10 from Nigeria got along well with his former boss who was also of
African descent. The student said, “she understood me much more. So, it was easier for us to
communicate and relate easier.”
Another prominent subcode within effective communication with university official
sources was “positive values”. This subcode embraces traits and highly regarded qualities that
according to the participants, university officials acquire to make intercultural communication
effective. Some of these values include honesty, respect, non-judgmental, compassion, empathy,
caring, patience, and approachability. Participant 1 shared her opinion in this respect:
I think being very honest and being able to share my feelings so not feeling like I'm
judged, kind of feeling. I like love for that person [university official], but not in a weird
way, just like respect and like, care. I feel like that person cares for me as a student, as an
individual. I think that's very important. Like compassion, empathy, and I think that's a
very important thing. (Serbian, female, junior, mass communication)
Similarly, Participant 4 from Brazil talked positively about two professors with whom
she works as a research assistant. The student said, “they really like to see me excel, they've
room for me. Everything that I tell them, they're always trying to direct me to a good path, and I
do think that they are interested in my well-being”. Moreover, Participant 7 from Nigeria
emphasized the importance of showing patience while adjusting to international students’
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accents and linguistic errors. These last three examples demonstrate how international students
associate effective communication with university officials who show positive values in the way
they treat students.
Furthermore, international students’ perceptions of their interactions with administrative
staff versus faculty members are diverse. As Participant 9 from Nepal said, “they [administrative
assistants] are more focused on working and getting a task done than anything”. Similarly,
student services agents and cashiers are seen as busy and conversations between them and
international students are usually task-oriented. However, there are some exceptions. For
example, Participant 12 avowed that OIP officials express concern about the students’ welfare.
He said, “they asked me these questions like how I've been like since you [sic] came… ‘do you
like the city?’ ‘Did you like the environment?’ ‘Do you like the food?’”. Conversely to
administrative staff, faculty members spend more time around the same students hence, they
have more opportunities of engaging in intercultural communication and intercultural learning.
Intercultural Mindset
This theme emerged from the international students’ perceptions of communication
practices when IS, ICC, and IL are feasible in multicultural academic environments. The data
indicate that intercultural communication from official university sources is influenced by their
mindset. Several Participants claimed that communication flows easily when professors, TAs,
lecturers, advisors, and administrative staff have a positive attitude toward intercultural
encounters. In other words, if their mindset is flexible and open to experiencing intercultural
events. Hence, they tend to converge to the speaker or listener, pay close attention to words, ask
for clarification, keep an open mind to distinct points of view, and feel empathy for the
adversities experienced by student sojourners. As Participant 7 from Nigeria said, “when it
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comes to accents, if you want to understand what the person is saying, you're going to
understand, but if you don't want to understand, you don’t, like, it's your mindset.” Comparably,
Participant 10 from Nigeria explained how being an international student makes him aware of
cultural differences and “his mindset is wired” to learning about diversity. From his perspective,
having prior experience with multicultural environments could influence the attitude about
intercultural communication. Thus, he has become more interculturally sensitive.
A first-level code widely used in the research was “learning about students’ culture”.
Several students stated that it is unusual to be asked about their cultural background. However,
when university officials do, they ask superficial questions about the students’ nationality or
language without going deeper into their lifestyle, values, or beliefs. Participant 4 from Brazil
posits that this behavior could be associated with the professional environment that is expected in
college, where interactions are more impersonal and academic-related. This is distinct from the
“intimacy” that she experienced with her Brazilian professors in high school.
On the other hand, some participants also shared experiences with university officials
who demonstrated interest in learning about their cultural background. These university officials
have an intercultural mindset, they are sensitive to cultural differences. For example, Participant
8 from the Democratic Republic of the Congo said that very few professors get interested in
asking about international students’ culture, but when they do “you feel great”. He stated that
talking about culture is not an everyday topic but there have been university officials who got
interested in searching for more information about the student’s country of origin. For instance, a
professor watched a documentary about the Congo and asked the student to explain further
details.
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Talking about cultures can change people’s mindsets and expose them to different
realities. Participant 8 also said that he likes to talk about the Congo to change misguided
perceptions and stereotypes. He said:
Every time you share something from your place, you'll have someone who can learn
outside of their cultures. It's always you know, it's always like, a proud moment, because
let's face it… Some people can tell you, “Hey, I've heard about”, let's say, I'm from the
Congo, right? “I've heard about the Congo” and the only thing they see on TV about the
Congo, they only see like monkeys, they see lions. And for them, it's like they think that
okay, over there it’s a complete Zoo. We don't have houses; we don't have cars. We don't
have decent life. But the minute you told them that this is not what the Congo looks like.
This is not the Congo and if I can show you the real the picture of you know, where I live
and stuff like that, yeah, then completely change their, you know, their mindset and build
perspective, then they are willing even to go and visit. (Democratic Republic of the
Congo, male, senior, industrial management)
In this example, the Participant believes that perspective and mindset can change if more
dialogue about cultures takes place with university officials. It is important to notice that
dialogue takes place when both parties are open to exchanging information and learning.
Time and Presence
When research participants described interactions with university officials, they often
used adverbs of time such as every day, usually, always, never, etc. This is because participants
associate positive relationships and effective communication with the time spent together with
university officials, frequent conversations, everyday interactions, going to professors’ offices
often, and university officials’ extracurricular time to help students. Thus, time is perceived as an
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indicator that influences intercultural communication practices from university officials and even
international students themselves. For instance, Participant 8 from the Democratic Republic of
the Congo described his relationship with university officials as “good”. He said, “I live on
campus, so I get to see them, you know, pretty much every day so I don't really have an issue on
that.”
Getting used to accents and cultural patterns takes time and practice. All the Participants
explained how their initial experiences were difficult because of linguistic barriers and constantly
confronting uncertainty. However, with time, their communication became better as they learned
from the host culture. Likewise, university officials who have better intercultural communication
competence seem to be knowledgeable and experienced, virtues that develop through time and
exposure to intercultural events. In this regard, Participant 9 shared an anecdote with a professor:
Last semester, a professor said catch all. And I said, what is catch all? and she got mad at
it. She was like, “catch, hold, catch.” All I said was like, “what is catch all?” She was
really rude, which she is very straight… But now, I think maybe she understands that
English was not my first language and sometimes I have difficulty with it. So, when I ask
her a word now, she's more used to understanding or more accommodating now (Nepali,
female, senior, accounting).
In this scenario, the professor adjusted over time to the international student’s needs. She
was able to understand the student’s situation and accommodated accordingly. As mentioned
earlier, practice helps to enhance communicative behaviors. For instance, Participant 10 from
Nigeria, posited that the best way to overcome linguistic barriers is by “trying to communicate
every single day.” He avowed that practicing English on a regular basis eased misunderstandings
with people around him:
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Most of my professors, I speak to them every day. So, even if like, I have an accent, they
already understand. Their ears are tuned to how I speak so they understand what I'm
saying and then they're able to comprehend me. (Nigerian, male, senior, mechanical
engineering)
Participants also indicated having a good relationship with professors who dedicate extra
time to help them. For instance, Participant 5 from Japan mentioned how one of his professors
devoted extracurricular time to assist him in taking an exam that he was not able to take in
person. Due to time constraints and COVID 19 restrictions, the student had to fly back home, but
the professor was very understanding and allowed him to take the exam online. Moreover, she
woke up at 4 am in U.S. time to meet him through Zoom. This act was very meaningful to the
student and hence, he brought her some traditional Japanese snacks to show his gratitude.
Some students described positive relationships with professors, advisors, or OIP
personnel who are available to them unconditionally. In this case, presence is perceived as
always being available to assist students or as being involved in important events for the
students. For instance, Participant 2 said:
He is my advisor. And he, I feel like he's there every time I need help. He's, he's a
researcher. He has his doctorate and he's done what I'm doing. So, he's always there. If I
have a question and if I don't understand something, if I need like help with lab stuff or
for my research, he's there teaching me, guiding me. Always sending me papers to make
sure I'm doing my stuff. So, he’s there. (Ecuadorian, female, graduate student, biology)
This quotation demonstrates that international students can rely on university officials
who make themselves available to assist them every time they look for help. Similarly,
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Participant 11 from Germany described a university official as “always helpful, always open
minded” and “aware” of the difficulties he encounters as an international student.
Another prominent virtue is patience. Patience influences effective intercultural
communication and it reveals sensitivity to what others may be experiencing. As such, patience
requires giving time to others and tolerating a slower learner. For example, Participant 7 from
Nigeria claimed that effective communication with university cashiers occurs as long as they are
willing to carefully listen to him, even if he has to repeat his utterances more than once. As he
stated, “it also has to do with patience from their side.”
Intercultural miscommunication with university officials
The previous three themes look at the international students’ perceptions of effective
intercultural communication from university sources and factors that influence successful
interactions within multicultural settings. However, participants have also experienced events
where there was room for improvement. Therefore, the present theme addresses the participants’
perceptions of ineffective intercultural interactions with university officials and aims to answer
the research questions (i.e., how do international students perceive everyday intercultural
communication practices from official university sources? Do the intercultural communication
practices from official university sources reflect IS, ICC, and IL?) from a distinct perspective.
This research suggests that intercultural miscommunication within the academic environment
takes place due to several barriers including the lack of knowledge about other cultures, poor
intercultural learning, negative feelings toward intercultural events, limitation in curricula
material, misguided perceptions, and impersonal learning environments (e.g., online learning and
big classrooms).
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Several participants state that university officials do not always understand their needs.
Conversely to domestic students, international students dedicate a lot of time trying to
understand the language and the context of the information given. Whether there is an unfamiliar
word on their lexis, the name of a local celebrity, or a mathematic system, international students
are challenged to learn idiomatic expressions, technical vocabulary, cultural patterns, and
methodologies that are foreign to their knowledge. This can cause frustration and stress that
ultimately affect their sojourner experience and studying performance. Participant 2 shared her
opinion in this respect:
I feel like sometimes they [university officials] don't understand that you're coming from
another country. And things are different for you than like students from here, so you go
a little bit more. You have to do more than other people. But I feel like it's not their fault
is probably the student that needs to go and talk to them sometimes because they do have
their own stuff to do. (Ecuadorian, female, graduate student, biology)
Participant 2 also avows that trying to take notes during lectures can be a difficult task
because it demands extra concentration. She attempts to write down important facts but there are
some unfamiliar words that make her feel “stuck” and the information after that can get lost.
Similarly, Participant 12 from Nepal provided another example that shows how university
officials not always acknowledge international students’ circumstances. He explained that
sometimes during classes discussions, university officials and classmates talk about “Marvel
movies, actors and actresses, TV series, and cartoons” unfamiliar to his knowledge. He said, “I
just tried to pretend like I understand”. This issue created a disconnection between the
information transmitted and its context in which meaning can get lost. Comparably, Participant
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11 said that getting used to different mathematic systems in the U.S. can be challenging as well
as learning technical words:
I would say, most time in like math classes, basically, they [professors] are like, they are
explaining certain topics about mathematical algorithm, and you’re just like, used to how
it's working back in Germany and like, different kind of systems. And then it’s like, how
if you're asking questions, for example, that was kind of hard for me because the
mathematical part, for example, is to describe a problem. It's completely different
because you need different, different words, like everything is new for me. So, it's kind of
like hard to ask questions about that (German, male, sophomore, business management).
For some students the linguistic barriers and accents are the most prominent factor
affecting effective communication. It is the first thing that they mention when talking about
communication, more than other cultural elements such as traditions, behaviors, manners,
interactions, communicative patterns, worldview, etc. For example, Participant 5 from Japan
talked about the difficulties understanding English during his first year in college. He also
avowed that it was difficult to understand international professors because of their “strong
accents”. On the other hand, it can also be challenging for university officials to get used to
international students’ accents. In this regard, Participant 7 said:
The accent is probably a big, big factor. So, back in Nigeria, if I wanted to speak to a
professor, I'm sure they're gonna [sic] understand everything I say. But considering the
fact that you can speak to a professor and they might not understand what you're saying.
They might want to discourage you from speaking to them sometimes. (Nigerian, male,
senior, computer science)
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This quotation demonstrates that accents can impede effectively getting the message
across causing the student to feel insecure. Professors may not always encourage him to practice
his second language and hence, the student may choose not to talk to university officials. He
said, “if I didn't have an accent, I would speak more to professors.” Additionally, this quotation
reflects a common thread among all the Participants, they all confront many fears to achieve
effective communication. Therefore, fears are a barrier that disrupt intercultural communication.
For example, Participant 12 from Nepal shared how learning abroad created a lot of stress for
him. He experienced culture shock to the point of feeling anxiety and becoming depressed.
Talking to his professors could have been a solution but many times he decided to remain quiet.
He said, “I was not prepared for it and then I was really scared to talk to them sometimes.” This
student considered quitting college multiple times because of the difficulties communicating
with university officials and classmates.
Other times, international students are fearful of speaking or asking questions because
they feel afraid of being judged, not so much by university officials but classmates. It was
common to hear the participants saying that they pretend to understand class content or avoid
asking for clarification because of fearing that other classmates may think wrong of them or
underestimate their intellectual capacities. Participant 1 said,
I just played along with it and pretended that I understood. I think you don't want to seem
dumb. Like, you're in a classroom full of Americans and they're gonna [sic] judge you.
People here —as we go back to the conversation— they don't know much about other
cultures. So, they're very ignorant to it. And some may perceive you as stupid. (Serbian,
female, junior, mass communication)
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This student’s perception about the host community is a generalization that could have
foundation on previous experiences but also shows a biased statement. The fear about being
judged as well as, the impression of a judgmental environment impedes the effective
communication with university officials. Therefore, students avoid asking them questions to
clarify misunderstandings.
Other barriers disrupting communication with university officials include discrimination,
assumptions, and stereotypes. Participant 1 also claimed to have experienced difficulties
communicating with the university’s Information Technology (IT) staff. On one occasion, the
student was having trouble with her institutional email and had to call several times for
assistance. The IT support agent suggested that she was not understanding the situation due to
language barriers. With an upsetting tone of voice, the Participant said, “I felt like maybe the guy
who I was talking with saw my accent. So, I kinda [sic] was like, ‘Are you really gonna [sic] say
that I'm not understanding this because of the English?’” This caused the student to become very
“irritated” and escalated the issue. In this case, the IT support agent was making assumptions
about the student that made her feel discriminated.
In like manner, Participant 9 explained how professors unintentionally assume students’
nationality because of their look or similarities to other countries. For example, they will
constantly confuse her nationality with Indian. She said,
Most people think I’m Indian, I don't like that. Like, ask me first. So, I mean, the
professors are really nice. They try to help me, but they say, “oh, yeah, find a job so that
you don't have to go back to India.” So, it's like a conflicting statement where they're like,
trying to support me with my job finding but they say “oh, so that you don't have to go
back to India.” And I don't correct them because I just…I'm just sick and tired at this
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point. You know, like we Nepali people are really proud of ourselves, and we don't want
to be called Indians. (Nepali, female, senior, accounting)
Many participants shared how proud they feel about their nationality and their cultural
background. International students can feel discomfort when people constantly confuse their
origin because this reveals wrong assumptions about their identity. Equally important is avoiding
assumptions about their faith. International students feel discouraged to share about their culture
when people approach them with preconceived ideas about their faith and religion. Participant 12
talked about his dislike of certain misguided assumptions:
I like it when people ask about my culture, but there is a lot of stereotypes sometimes and
they just come directly to me and because I think yes, there are two different kinds of
people. Some people know about the culture, some people know like, there is not just one
country or there is not just one religion across all the part of the country, okay, and they
are more knowledgeable. And there is a group of people who don't have that knowledge.
They rely on some of the stereotypes and so they will just come to you and just try asking
are you Muslim? are you this or that? Okay, first of all, no, I'm not a Muslim, but yes, I'm
from Hinduism. I'm Hindu. And it's a little different, but they don't have that knowledge.
They don't know the difference between that and that and it's really hard. Sometimes
I've… I didn't feel like even sharing my culture when they approached me that way.
(Nepali, male, graduate student, MBA)
Equally important, it seems difficult to achieve intercultural sensitivity and intercultural
communication within impersonal educational environments such as online courses and big
classrooms. Participant 1 from Serbia stated that due to the high use of technology in the U.S.
many procedures are carried out virtually and “people are very distant to each other so just
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speaking over the email is more comfortable to them”. This is different from her country where
students do not talk to professors electronically as much. It is important to consider that because
of COVID 19, communication was encouraged to be performed electronically to promote social
distancing. Nevertheless, the medium seems to influence international students’ impressions of
university officials and their communicative patterns. Likewise, Participant 9 from Nepal
partially blamed a misunderstanding with one of her professors to online learning. The student
defined herself as “very dedicated” and when she asked a professor for an extension, he made
her feel irresponsible and disrespectful. “But that's an online class, so he doesn't really know
me,” she said. In this scenario, the lack of face-to-face (f-t-f) interactions impacts studentprofessor relationship since there is no room to get to know each other.
Furthermore, big classrooms could be another challenge for effective intercultural
communication on campus. Some participants mentioned that professors who facilitate learning
for classes with a big number of students have a hard time noticing misunderstandings, reading
non-verbal cues, or stopping to follow up with international students. For example, Participant 11
from Germany avows that it can be challenging to keep up with taking notes during lectures due
to the pace or unfamiliar words. Consequently, instead of interrupting the class, he prefers to
look them up on his laptop. When asked if he thinks that professors notice his confusion, he said,
“I don’t think so, honestly”. The student explained that it can differ from class to class, but
usually international students represent a small portion of bigger classes and hence their
struggles understanding the lecture could go unnoticed.
Conversely, Participant 10 from Nigeria had a distinct perspective about the interactions
with university instructors during and after class. He stated that in Nigeria, there are very
crowded classrooms such as 80 students to a professor. Thus, interactions with professors can be
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very impersonal and strict, something that is different in the U.S. “where there's more
relationship between the professor and the student”. This point of view was included under this
theme to demonstrate how diverse international students’ perceptions can be. Each of them has
been influenced by their previous experiences and see reality from distinct angles.
Additionally, international students experience communication with domestic professors
differently than with international professors. Participant 10 shared an experience in this respect:
Most of my professors in mechanical engineering, they are international professors like
you see some from Jordan, from India, China. So, like, they already had, they have
different cultures… So, they do some things that may be different from like a regular
professor [American professor]. Like I had an experience with a professor… I sent him
an email and then he felt like, I didn't communicate very effectively, and I misunderstood
him. So, he, he went around me and that was like a bad issue. A serious issue. So, I feel
like that came because of like, the cultural difference. He felt like maybe he was
disrespected in some way (Nigerian, male, senior, mechanical engineering).
Moreover, there are contradictory points of view about the interactions with tenured
faculty and administrative staff versus young and inexperienced university officials. On one
hand, older and experienced university officials are seen as more interculturally competent since
they are knowledgeable, helpful, and patient, whether young officials such as interns and
newbies “try to move on quickly,” as Participant 12 said. He perceives young university officials
as always rushing to finish their task to go back to their phones. On the other hand, Participant 10
from Nigeria has a different impression about older officials. He posits that there are bigger
communication barriers with older professors since they are set in outdated methodologies and
“trying to transition” could be difficult and therefore, “they get lost in the moment”.
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Coping mechanisms to deal with misunderstandings
As previously mentioned, international students deal with many challenges adapting to
their new residence away from home. In addition to course modules, international students must
learn unfamiliar words and new methodologies. Not to mention, getting acquainted with distinct
cultural patterns. Based on their adaptation process, participants shared some mechanisms to
cope with misunderstandings including direct communication with university officials, searching
for answers on their own, asking peers, watching or listening to recordings, and using written
communication (e.g., texts and emails).
“F-t-f communication with university officials” was a prominent second-level subcode
under this category, and it included positive and negative experiences in which dealing with
misunderstandings involved face-to-face interactions. Participants 4 from Brazil and 9 from
Nepal described themselves as talkative and extroverts. Both shared situations in which they
openly asked instructors for clarification during class. While their experiences overall were
positive, Participant 9 shared a negative experience during her sophomore year. One of her
professors struggled to understand her accent and when she asked questions during class, he
would not acknowledge her. The student said laughing, “[he] just acted as if I didn't ask it,
moved forward to something, but that's probably my personality to people think like I'm joking
all the time”.
Other Participants prefer to reach out to professors after class or during office hours to
talk to them. For example, Participant 2 from Ecuador, said:
I’m shy and I'm not like raising my hand in front of everybody because of… because I'm
scared that they're gonna [sic] judge me from like, my accent. So, what I do is sometimes
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I just wait until the class is over and then I go ask. (Ecuadorian, female, graduate student,
biology)
She stated that professors are usually very helpful in answering questions and concerns.
Like international students, university officials also experience challenges in understanding
international students due to linguistic barriers and accents. According to several Participants,
university officials tend to ask international students to repeat or clarify their utterances. For
instance, Participant 7 from Nigeria said that sometimes he repeats “twice or three times” to get
the message across. Likewise, Participant 2 from Ecuador said that university officials
sometimes “repeat what you said to make sure it’s right”. Therefore, misunderstandings are
overcome by using repetition and rephrasing.
Nevertheless, not all the Participants prefer face-to-face communication. Other students
shared their fears of being judged if directly approaching university officials, instead, they
pretend to understand and move on. It is easier to hide their confusion than to appear “dumb” or
ignorant in front of their classmates and instructors. Several Participants claimed to look for
answers on their own such as looking things up on the internet or going back to their books and
course material. In a similar manner, many participants watch or listen to recordings to better
understand the instructors’ lectures. Participant 12 from Nepal said that during his initial
experience as a sojourner student, it was very hard to understand professors and classmates.
Therefore, he used to record classes and conversations to later listen to them and comprehend
utterances. He said, “I just come to home, and it was a really long recording and I had to sit
down and then take a long time to listen to that recording and just Googled some of the words
and then, try to realize what's the exactly meaning sometimes.”
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Additionally, Participants 10 from Nigeria and 11 from Germany talked positively about
professors who record their lectures since this facilitates the students’ learning. It allows
domestic and international students to go back and revise lecture materials and instructions.
Participant 11 alleged that international students engage with recorded lectures using hearing and
sight. For instance, they can visually see the lecture notes, listen to the professor’s voice, and
even opt to turn on captions to read what is being communicated.
Equally important, reading non-verbal cues is key to noticing whether messages are
effectively transmitted. Some international students perceive experienced university officials as
skillful at reading non-verbal cues. Thus, they can see when the students either comprehend or
not their message. For instance, Participant 3 said:
That happens more when professors are like really experienced. When they can see the
faces of the students and really know if they understood it or not. And based on what they
believe they either explain it again or not, or like if a student asks if they don't understand
it. So, more like with professors that have done teaching a lot, I can see that they know
when people are confused and when they're not. (Mexican, male, graduate student,
accounting and finance)
Hence, the data suggest that university officials who efficiently notice confusion due to
facial gestures tend to clarify misunderstandings. In the same fashion, Participant 4 from Brazil
claimed that it was challenging for professors to notice confusion during online synchronous
classes. Covid 19 restrictions moved most of the courses to online platforms such as Zoom and
communication between class participants encountered multiple obstacles. The student stated
that through Zoom, professors are not always able to see facial expressions such as nodding. “I'm
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sure there's a lot of people that are confused that they don't understand and that they just don't
speak because maybe they're shy or they don't want to interrupt the professor,” she said.
Another mechanism to cope with misunderstandings is reaching out to university official
sources through written communication. Sending messages or emails affords international
students editing and correcting grammar mistakes prior to submitting the message. For example,
Participant 11 from Germany stated that he either uses software to correct grammar or asks an
American fluent speaker to assist him and check if the message makes sense or to look for
spelling mistakes before sending it. Likewise, Participant 5 from Japan sends emails to
professors asking for clarification. His professors are very responsive and teach him “how to do
it”.
Various participants also choose to ask their peers for help. Classmates or peers who
share their nationality but have more experience than them are sources of information and
assistance. For instance, Participant 9 from Nepal said that at the beginning of her journey as an
international student, the classrooms were very big. She estimated around 60 or 70 students per
class. Hence, it could be inappropriate to interrupt the class and ask about the meaning of an
unfamiliar word, unless it was an important concept. The student felt more comfortable asking
her Nepali friend who had already lived in the U.S. for a year. She said, “I would rather ask help
from other like Nepali people, than people from here”. This denotes the strong connections and
bonds created by cultural identity.
The last few examples show that communication may require a mediator to become
effective. A mediator could be a fluent English speaker, an experienced peer, or even
technological software that facilitates the transmission and understanding of information. The
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mediator participates indirectly in the communicative process, and it could be an asset to smooth
difficulties during intercultural events.
Based on what several participants mentioned, international professors may experience
difficulties on their own while transmitting messages. For instance, Participant 10 from Nigeria
perceives that some international professors use different mechanisms to aid the comprehension
of their lectures. For instance, one of his international professors was having issues explaining
math, therefore he decided to use visual communication. The student said, “he's trying to make
your attention go into something, he keeps circling that thing, circling and circling and circling.
So, he tries to tell you that ‘okay, this is what I'm talking about.’” This example suggests that
intercultural misunderstandings can be overcome through different means, such as visual
communication and non-verbal cues.
Talking about cultures in the classroom
Globalization and immigration have significantly altered the demographics of U.S.
classrooms turning them into multicultural environments (Samovar et al., 2019). Cultural
diversity contributes to the affluent exchange of information and varied perspectives while also
presenting challenges for students, faculty, and administrative staff. Besides language barriers,
other factors demand careful treatment inside multicultural classrooms such as different learning
styles, student-teacher relationships, thinking patterns, and social norms (Samovar et al., 2019).
This theme was developed based on the participants’ answers to questions, “Can you think of an
experience when a professor, lecturer, or teaching assistant started a class discussion about
different cultures?” “How do you feel when professors bring this topic to the classroom?” “Do
you think that talking about cultures promotes diversity at school?” and, “Why?”
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Many participants perceived that talking about cultures inside the classroom facilitates
international students’ adaptation to their new residence away from their country of origin, as
well as their engagement with the international community. Moreover, it promotes intercultural
learning among domestic students. Some participants believe that incorporating intercultural
discussions and intercultural content in curricula enhances interactions inside multicultural
campuses since students become more open and prepared to experience intercultural events. For
instance, Participant 4 shared her perspective about this matter:
Because when you give them [students] a space to talk about it, you give them more
space for people to talk about themselves. And then you can just know a person that is
from a specific country, that you would never know if you didn't speak about it. And
usually, international people like to be together. They, you know, they identify
themselves with each other because we're all in the same boat. We're all coming from
another country to a new culture. And even give space to American people who are
willing to like, you know, hug you and help you like hug you in the, you know, in the
that's [sic] subjective sense. But like, feel the support I do think that will be more
important (Brazilian, female, senior, electrical engineering).
Hence, the classroom becomes a space to share about culture and provides the
opportunity to expand perspectives and critical thinking. Besides, it helps to increase minorities’
visibility and promote an inclusive environment. Participant 9 from Nepal affirmed that the host
community is predominantly Christian and acknowledging other religions and faiths is less
common. She pointed out that talking about diversity inside classrooms contributes to creating an
environment that encourages group cohesiveness and belongingness. As she said, “if you talk
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about everything, like all different kinds of culture and stuff like that, then it's easier for you to
feel that you belong to the group”.
Similarly, Participant 11 from Germany believes that talking about cultures inside the
classroom helps to “see how different people think about certain topics and how different
cultures can affect families or people in general”. Many participants enjoy sharing their culture
with university officials and classmates. For instance, Participant 4 said:
I am really proud of my country. So, whenever I talk about it I'm always happy because I
really love being there. So, I'm sure that if anybody ask me like “Oh, where would you
recommend to go?” “How is life there?” I will definitely be willing to talk about it
(Brazilian, female, senior, electrical engineering).
Conversely, for other Participants talking about cultures in the classroom is not a priority
and they keep a neutral attitude toward it. For instance, Participant 1 from Serbia stated that she
“wouldn’t mind” sharing about her culture, but it is not something she “wishes” professors ask
her to do. Going deeper into the interview, she also pointed out that it could be useless trying to
explain cultural differences when the host community acts as if they are “the center of the
world”. Likewise, Participant 2 perceived the host community as an ethnocentric culture where
there is no room for different perspectives. These impressions about the host community
discourage international students to engage in intercultural events and conversations about
diversity. However, both Participants agreed respectively that it could be positive to promote a
change in people’s point of view about others different from them.
Equally important, several participants showed concern about misguided interpretations
during class discussions about culture. Conversations can be biased and rely on stereotypes
causing some students to feel offended. As explained in Chapter 2, stereotypes are “rigid
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categories that are used to label people” (Bennett, 2013b, p. 46) and disrupt intercultural
communication. Thus, stereotypes are generalizations derived from large-group research and
hence not necessarily applied to all individuals from a particular group or to all behaviors and
circumstances. Sometimes, stereotypes can also be generated from personal encounters with one
or two members of a specific group. Milton Bennett (2013b) describes this form of stereotype as
inductive since it is generated by assuming that the behavior of an individual applies to all the
members in a group. Participant 10 shared his opinion in this regard:
I feel like everyone has a perspective toward like every culture so like if once I told you
about, I'm from Nigeria, like, then they already have like this stereotype or prior
knowledge about this is the way Nigerians are or this Nigerian. Maybe they've met a
Nigerian in Nigeria, one time in your life and then like use that experience to judge me so
like, if that's the case, then I feel like it's better for me to express myself and then let them
understand the kind of person I am, so that they will [not] use that like, culture experience
to judge me (Nigerian, male, senior, mechanical engineering).
Participant 3 from Mexico suggested that hurting sensibilities keep university officials
from starting group or class discussions about culture. He stated that students from different
cultures and nations can find offensive when others say something about their countries based on
media stereotypes and misinformation. Avoiding discussions about cultures could be determined
by the instructors’ poor intercultural communication competence to handle information exchange
about cultures inside the classroom. In this regard, Participant 7 from Nigeria shared a negative
anecdote in which a professor told the students about his experience living in China. The
professor described the country as good place to live in years ago, but he stated that things have
changed, and it is not anymore. He thought that this point of view could have offended Chinese
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students. Luckily, there were no international students from this nationality in that class.
Balancing positive and negative views can help to provide a better perspective about other
cultures, as Participant 7 said:
As long as you're not being biased you can talk about culture. If you share the bad part
and someone gets offended, you might need to share the good part, so they feel better,
you know, you don't talk about just a bad part and just leave it that way. (Nigerian, male,
senior, computer science)
Incorporating cultural diversity in curricula requires careful treatment since misguided
information can not only offend susceptibility but also exaggerate cultural difference whether
consciously or unconsciously and provoke the opposite effect. In other words, instead of
inclusiveness, pointing out difference as exotic or strange can generate discrimination and cause
negative feelings such as pressure and discomfort for international students. Participant 12 from
Nepal shared an anecdote when he was studying his bachelor’s in social science. One of his
professors would always ask him to participate in the class discussions since his perspective was
considered diverse from the mainstream. The student said:
I have [had] to be prepared…so I just used to look at the syllabus, they would want to get
myself ready because you know, English, and on top of that audience, and on top of that
new words sometimes I don't even understand what that means. And then you have to be
ready ahead of time. And that is not good actually. But you get excited, but you have to
talk every day on every topic from my perspective, just because I'm a little different.
(Nepali, male, graduate student, MBA)
Several Participants highlighted the differences in communication patterns across
academic majors. This research data suggest that students enrolled in exact sciences career
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programs, such as mechanical engineering, accounting, economics and mathematics, electric
engineering, as well as natural sciences, such as biology, can experience communication
differently from students enrolled in liberal arts programs such as social science. Participant 12
from Nepal was used to talking about culture in his classes. He earned his bachelor’s degree in
social science and therefore his classes involved sociology and cultural interpretations. However,
his experience may be different now that he is pursuing his MBA. Likewise, Participant 6 shared
his experience as an economics and mathematics major:
I'm an economics and mathematics major. So, it's difficult to have recall that kind of stuff
because it's not really very [sic] people class, but like in development, economics, or
international economics we do talk about, we do talk about how different political
systems give rise to different forms of trade environments…I think it is important to talk
about other cultures. In particular, you know, delineations between cultures… But yeah,
unfortunately, due to my subject choices. It's been difficult to do that in a classroom
setting. (Indian, male, senior, economics and math)
This quotation denotes the existence of subcultures within the organization but also, the
integration or exclusion of intercultural communication in curricula. Moreover, some students
indicated that the number of international professors in their major is very high, which could also
alter their overall communicative experience.
Altogether, this chapter reveals the varied range of impressions, thoughts, and
experiences that international students have of the official university sources and their
communicative behaviors. In many cases, the participants perceived domestic professors as easy
to talk to and open to communicating, more than instructors in their home countries. Data
suggests that qualities such as patience, respect, and exposure to cross-cultural events develop
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and enhance university officials’ ICC. Likewise, some participants shared events in which
university officials’ lack of awareness of international students’ needs and poor sensitivity
toward different cultures, diminished effective communication. Thus, this research suggest that
intercultural learning could benefit interactions between international students, university
officials, and host students.
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Chapter 5
Discussion
The present study discovered intriguing findings of international students’ perceptions of
intercultural communication from official university sources at a Southern university. The study
was based on three sensitizing concepts of intercultural communication: intercultural sensitivity
(IS), intercultural communication competence (ICC), and intercultural learning. In answering
Research Question 1, the researcher gathered diverse impressions and communicative
experiences that participants shared from their everyday interactions with university officials and
the host culture. These data are presented under cultural differences from home. Further,
perceptions of successful intercultural communication with university officials are compiled
under three themes: effective intercultural communication with university officials, intercultural
mindset, and time and presence. These three themes answer Research Question 2 from a positive
perspective in which international students see IS, ICC, and intercultural learning practiced by
university officials. Conversely, negative impressions and experiences that reveal room for
improvement are presented under intercultural miscommunication with university officials,
followed by coping mechanisms to deal with misunderstandings. Lastly, talking about cultures in
the classroom help to understand how students experience intercultural learning in open
discussions.
This chapter presents highlights of the study, significant contributions to existing
intercultural communication literature, recommendations to promote effective interactions
between international students, faculty, and administrative staff, and lastly, limitations of this
study and future research.
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Significance of the Findings
This study suggests that international students make sense of their experiences in the U.S.
by comparing them with their cultural patterns and previous knowledge. In other words, their
culture provides certain “typifications” as a standard to evaluate or perceive others’ behaviors. A
common thread among participants was their impression of American professors as more open to
talking than instructors in their home country. For instance, office hours and open-door policies
support their perception of approachability. Phrases such as “open and willing to talk”, “more
interactive”, or “very approachable” reveal the participants’ positive impressions of the
university faculty. This aligns with the results presented by recent qualitative research on
international students in the U.S. (King & Bailey, 2021). The authors found that international
students see faculty as “approachable, welcoming, and available” (p. 282). Similarly, previous
studies about American culture portray it as direct and open to communication. In the 1980s,
Professor L. Robert Kohls developed a list of values that characterize the American culture and it
remains an accurate description of prominent traits of U.S. culture (Samovar et al., 2019). In this
regard, he depicted Americans as people who value honest communication without using
elaborate etiquette.
Moreover, this study suggests that international students see American faculty as driven
by democratic and egalitarian values. Participant 9 from Nepal highlighted the openness that
American professors show when receiving inquiries and criticism. Thus, this study suggests that
hierarchy and authority do not determine the student-professor relationship in the U.S. as it does
in countries with higher power distance such as Nepal. This finding can be explained through
Hofstede’s value dimensions which provide some understanding of what is valued in different
cultures. Countries classified as low power distance seek to minimize power differences between
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people, while high power distance cultures tend to “accept power as part of society” (Samovar et
al., 2019, p. 227). The latter see the unequal distribution of power as an expectation within
institutions and organizations (Hofstede Insights, 2022).
Not surprisingly, several participants from high power distance countries (e.g., Serbia,
India, Nigeria, and Nepal) shared how astonishing and, in some cases (e.g., Serbia and Nepal)
even uncomfortable it can be to observe the informality in which American students approach
university officials. These participants come from cultures with a stronger recognition for rank
and authority and thus, university officials are perceived as superiors. Other studies also found
that international students reject American students’ behavior toward professors and feel
disgusted at how they disrespect them (Poyrazli & Grahame, 2007). International students who
are used to more formalities between students and faculty members can experience confusion
and even anxiety when adjusting to the new social norms. However, once international students
spend more time in the U.S., they become acquainted with the cultural values and seem to
appreciate open dialogue and egalitarianism. As Stewart and colleagues (2013) put it, “equality
removes the need for elaborate forms of social address, since one of the functions of formality is
to call attention to the participants’ respective status and ascriptions” (p. 200).
Equally important, the present study highlights the association between effective
intercultural communication and IS (i.e., awareness of others). Participants perceive interactions
with university officials as positive when their needs as international students are acknowledged.
Hence, learning about their challenges and priorities is recommended to enhance communication
in multicultural campuses. Participants mentioned having a good relationship with university
officials that understand their linguistic struggles and adjust their communicative patterns to
converge with them. Further, this study shows that officials who are seen as effective
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communicators show patience, repeat utterances, read non-verbal cues, slow down, record
lectures, and assist students in acquiring assertive communication skills. This finding lends
further support to Communication Accommodation Theory (CAT) which claims that certain
strategies allow people to accommodate others by converging their speaking styles, and
discussion topics (Griffin et al., 2019). Therefore, communication flows easier between two
diverse speakers.
Several participants shared stories and feelings about their initial experiences as students
in the U.S. They had to learn and adapt to new socializing dynamics, learning methodologies,
unfamiliar words, and accents. This aligns with scholarly literature reporting on international
students’ needs (Poyrazli & Grahame, 2007; Ward et al., 2001). Research shows that during their
initial transition into their university, international students deal with greater distress and demand
additional academic needs. Additionally, they encounter tasks such as finding housing and food,
health care, obtaining pertinent permits, and organizing paperwork (Poyrazli & Grahame, 2007).
Therefore, communication is a bridge that enables them to establish their sojourner experience
and adapt to their new residence away from home. This research findings reveal that
international students appreciate it when university officials treat them with positive values such
as respect, honest care, non-judgmental, compassion, empathy, and patience. As such,
participants regard these values as essential to effective intercultural communication on campus.
Another distinctive discovery from this research reveals that effective intercultural
communication between international students and university officials leads to disclosure and
solid relationships. Participants alleged to maintain positive relationships with faculty members
who talk about academic-related topics but also, personal experiences. Communication seems
effective when there are engaging conversations that truly matter to the international students
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and provoke their critical thinking. Besides, effective intercultural communication is related to
the feeling of openness and authenticity.
An unforeseen finding in the present study was the emphasis on time and presence within
intercultural interactions. This theme emerged from the participants’ frequent use of adverbs of
time when describing effective communication with university officials. For instance, words
such as “every day”, “every time”, “always”, etc. were repeatedly associated to successful
interactions with faculty, advisors, or administrative staff (e.g., “he [my advisor] is there every
time I need help). Equally, the university officials’ presence is pivotal to developing strong
relationships with students, something that demands time spent together and patience to
accommodate slower learners. Moreover, research has discovered that allowing international
students enough time can assist them to structure their ideas and communicate them more
effectively in class (King & Bailey, 2021). Time is also associated with the international
students’ adjusting journey. Thus, their struggles are proven to lessen as they spend more time
abroad (Hotta & Ting-Toomey, 2013; Ward et al., 2001). Finally, international students show
appreciation for meaningful long-time friendships more than temporary acquaintances during
their stay abroad (Hotta & Ting-Toomey, 2013). In all these instances, time and presence play a
prominent role in interactions’ outcomes.
Another interesting finding in this study shows linguistic barriers as a prominent concern
during participants’ initial experience as student sojourners. This factor was constantly
mentioned when referring to misunderstandings more than other factors such as distinct cultural
patterns, worldview, and behavior. Studying in a second language demands additional effort for
international students than it does for domestic students. Participants reported feeling “stuck”
while taking notes and falling behind during lectures because of unfamiliar words. Furthermore,
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scholarly literature reports that students who share similar linguistic forms could experience
difficulties due to distinct idiomatic expressions (King & Bailey, 2021; Ward et al., 2001).
Several participants revealed low self-confidence in their second language skills and
intercultural competence. They avoid direct communication with faculty members because they
fear being judged due to their accent. Other times they fear their classmates and instructors may
underestimate their intellectual capacity. Further, some international students perceived the host
community as hostile and ethnocentric. Thus, they feel discouraged to clarify misunderstandings
and pretend to understand or remain silent. This finding aligns with the vulnerability that some
international students experience as newcomers or when they continuously feel as outsiders
(Hotta & Ting-Toomey, 2013). However, many international students overcome their
insecurities as they learn from the host culture and build self-assurance (Hotta & Ting-Toomey,
2013).
In addition to linguistic barriers, intercultural miscommunication from university officials
is associated with wrong assumptions and discrimination. This study found that international
students feel uncomfortable when faculty members or administrative staff assume their
nationality based on their physical complexions. Similarly, misinformed questions about the
students’ faith can be perceived as interculturally ineffective. Besides, intercultural
miscommunication can also be related to impersonal educational environments (e.g., big
classrooms and online education). These environments influence the impressions of ineffective
communication across cultures since misunderstandings could go unnoticed for minority groups
such as international students, non-verbal cues are difficult to read over online meetings, and
reduced personal interactions diminish the student-professor relationship.
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The last theme (i.e., talking about cultures in the classroom) exposes the participants’
perceptions and opinions regarding class discussions about culture. Overall, they believed that
including intercultural content in curricula and class discussions could benefit international
students to get acquainted with other cultures distinct from them and promote cohesiveness
within the international community. Additionally, many students perceive that talking about
cultures could increase domestic students’ ICC. However, an unexpected finding in this study
revealed the hesitant reaction of some of the participants in this respect (e.g., Serbia, Mexico,
Nigeria, and Nepal). For instance, some international students claimed that they were open to
sharing about their culture but did not expect professors to require them to do so.
Equally important, several participants were concerned about discrimination, stereotypes,
or misguided information that could be detrimental for intercultural communication in the
classroom. For instance, a student shared an experience when American students emphasized on
how unsafe it is to live in Mexico. Another student recalled when a professor pointed out that
China was not a good place to live in anymore. Both examples were considered offensive,
biased, and misinformed. Nevertheless, some participants (Serbia, Mexico, and Nigeria) prefer to
avoid conflict and save face, instead of confronting stereotyped arguments. This finding lends
further support to Stella Ting-Toomey’s face-negotiation theory. According to this theory,
people from collectivistic societies withdraw from conflict because they are more concerned with
respecting others and avoiding their discomfort that confronting controversial points of view
(Griffin et al., 2019). Those participants justified their conflict style claiming that they avoid
confrontation but also perceived it as irrelevant and useless to change closed-minded attitudes.
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Furthermore, a participant stated that talking about the cultures in the classroom may not
have the desired impact as to endorse inclusion because of the general lack of interest in cultural
learning. This international student alleged that most students go to class and leave. Hence, their
priorities exclude taking time to learn about others or talking to people from different cultural
backgrounds.
Recommendations
Research recommends U.S. faculty learn about different cultures to meet international
students’ needs more efficiently (King & Bailey, 2021), something that is suggested in the
present study as well. Intercultural learning can facilitate interactions between international
students and university officials. Exposure to intercultural events as well as formal training on
campus could enhance ICC. Therefore, faculty and administrative staff could become more
knowledgeable about cultural norms, psychological challenges, student visa restrictions, and
traveling requirements of international students.
Additionally, research indicates that international students prefer non-culturally specific
examples (King & Bailey, 2021). This aligns with the findings in this study which suggests that
international students feel left out when instructors and classmates discuss pop culture,
celebrities, and movies that are foreign to their knowledge. Thus, it is recommended for
university officials to use general examples or briefly contextualize culturally specific examples.
Faculty can also approach international students after class to follow up on their progress and
encourage office hours appointments if additional support is needed.
Based on some of the participants’ experiences, this study encourages faculty members to
support their lectures with visual aid and provide material that can be reviewed later by
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international students. This could enhance their understanding of the class content since it affords
international students to practice different language skills such as reading and hearing.
Likewise, this research also suggests including intercultural learning in curricula.
Appropriate discussions about cultures in the classroom could improve international and
domestic students’ IS and ICC. However, faculty should be trained to moderate accurately such
discussions in the classroom. Therefore, they would be able to guide interactions among students
carefully and promote informed debates, intercultural sensitivity, and respectful participation.
Last, this research recommends faculty and administrative staff show international
students their interest in learning from their cultures. This can facilitate student sojourners’
adaptation by making them feel welcomed. Likewise, university officials are encouraged to share
about American culture and teach international students assertive communication skills which
could create solid relationships between them and host community members.
Limitations and future research
There are some limitations to this study that could trace a path for future research.
Although phenomenological research allows a deeper understanding of experience, its findings
cannot be generalized to all members of a group. In fact, the nature of this study recognizes
diversity and uniqueness as prominent elements of intercultural communication. Nevertheless,
this study could be supported by similar qualitative research and quantitative data. Moreover,
this study was performed in a Southern University and does not aim to represent intercultural
experiences for international students across the U.S. Therefore, discoveries may differ in
distinct regions and higher education institutes. Another limitation of the present study is that
participants were interviewed only once due to their time constraints and busy schedules.
Follow-up interviews could have added insightful contributions. Likewise, conducting focus
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groups could enhance rapport by sharing experiences between members with similar experiences
and adding significant impressions within a group discussion setting.
Even though participants shared several impressions and anecdotes with advisors and
administrative staff such as cashiers, administrative assistants, and HR personnel, their
contributions centered on interactions with faculty members. This could be attributed to the time
spent around professors versus the fast-paced interactions with administrative staff. Also, the
organization of the interview questions could have influenced their responses. Future research
could fill this gap by focusing on interactions with advisors and administrative staff.
Finally, one of the themes in this study’s findings was intercultural mindset. It revealed
that international students perceive intercultural communication practices as determined by a
person’s mindset (attitudes). Thus, dedicating further research to studying the correlation
between mindset and intercultural communication can have interesting outcomes. Future
research could develop an intercultural mindset model to better understand this association.
Additionally, future studies could assist in learning better intercultural practices in big
classrooms and online learning platforms.
Altogether, this study supports some existing intercultural communication literature
regarding international students. Yet, it increased the understanding of how international students
perceive communicative practices from university officials. Varied perspectives unveiled
effective intercultural communication as feasible when faculty and administrative staff show
openness and availability to international students. Likewise, this study suggests that
understanding international students’ needs could enhance intercultural interaction within
multicultural campuses. Conversely, some university officials’ practices revealed the lack of IS
and ICC, something that could be overcome through intercultural learning. Further study is
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encouraged to support these discoveries and develop theoretical models that enrich intercultural
communication practices in today’s multicultural classrooms.
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Chapter 6
Conclusions
This study aims to understand the international students’ perceptions of intercultural
communication practices from official university sources through a social phenomenology. The
study was performed by an in-depth semi-structured interview of 12 international students at a
Southern university. The transcriptions of the recordings were analyzed following an iterative
phronetic approach as described by Sarah Tracy (2019). Perceptions, experiences, and opinions
were varied reflecting the diversity of the sample. There were many similar responses but also
unique points of view that allowed a profound understanding of communication practices in
multicultural academic settings.
The findings of this study suggest that overall, international students perceived university
officials as easy to communicate to and more approachable than instructors in their countries of
origin. Likewise, a common thread between the participants revealed that faculty, advisors, and
administrative staff are seen as more interculturally competent when they are sensitive to cultural
diversity and aware of international students’ needs. Several participants emphasized the
difficulties during their initial transitions as student sojourners. They eventually improved their
language barriers and became more knowledgeable about the host culture. However, several
participants unveiled fears of being judged because of their accent causing them to avoid
communication with university officials in front of domestic students.
Another important finding in this research is that international students perceive studentprofessor relationships as driven by egalitarian values in the U.S. For instance, American
professors are seen as open to receive criticism and encourage active learning in the classroom.
In contrast, some students from higher power distance countries showed concern about the
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informality of domestic students’ behaviors toward American professors and believe that stricter
policies should be implemented to endorse respect to authority.
Not every experience between international students and university officials were
considered positive. The participants also shared impressions of ineffective intercultural
competence such as poor cultural knowledge, lack of patience, wrong assumptions,
discrimination, and reduced attention to international students’ challenges. Impersonal educative
environments (i.e., big classrooms and online learning platforms) also affect effective
intercultural communication since misunderstandings could go unnoticed.
Some unforeseen findings in this research include the prominence of time in effective
intercultural communication practices. It was noticed that participants frequently used adverbs of
time (e.g., “every time”, “always”) to describe effective intercultural communication practices.
This denotes that intercultural sensitivity (IS) and intercultural communication competence
(ICC) are mutually constructed over time and are pivotal to develop solid relationships between
university officials and international students. Another unexpected finding was that some
participants were hesitant about talking about cultures in the classroom. They highlighted how
sensitive this topic could be if not handled with careful protocols and unbiased perspectives.
Altogether, this study provided more in-depth understanding of how international
students perceive intercultural communication practices in higher education. The findings
support and add to existing scholarly literature in the field. Furthermore, intercultural training is
recommended to enhance faculty, advisors, and administrative staff IS and ICC. Likewise, more
research is encouraged to lend further support to this study and to understand how an
intercultural mindset is developed and enacted.
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Appendices
Appendix A
Recruitment Poster
Figure A1
Recruitment Poster
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Appendix B
Recruiting Script
Hi Everyone,
My name is Liseth Hubbard and I am a graduate student in the Department of
Communication at The University XXXX. I am recruiting potential participants for a study that
seeks to understand how international students experience communication with faculty members
and administrative staff. I want to understand how cultural misunderstandings are overcome,
what positive or negative experiences international students have shared with faculty members
and administrative staff, and what these experiences mean to them.
I am looking for participants who are international students at least 18 years of age or
older and who are enrolled in their second semester or further levels at The University XXXX.
Participants will be asked to participate in an interview that will last around 50 minutes. If you
meet these criteria, I would greatly appreciate if you could participate in this study.
Participation is completely voluntary. You are free to withdraw from the study at any
time. If you have any questions, feel free to contact me at LHubbard@universityemail.com.
There will be food for all participants, and they will be invited to participate in an optional
drawing to possibly win free prizes.
Lastly, please feel free to share this information with any international student that you
think would be interested in participating. Please do not tag names, instead share this post
through internal messages.
Thank you very much!
IRB #: IRB-FY2022-22
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Appendix C
IRB-Approved Informed Consent
Figure C1
IRB-Informed Consent
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Appendix D
Presession Participant Profile Questionnaire

Presession Participant Profile Questionnaire
Thank you for agreeing to participate in today’s interview. Please take a moment to answer the
following questions so I can understand better who you are, your cultural background, and
some preliminary thoughts about today’s topic.
First name: ___________________

Gender: _____________________

Country of origin: ___________________

Major: ______________________

Level or semester you currently are: ___________________
Question
Today we will be talking about intercultural communication practices (communication
between individuals from different cultures), in your own words, please share your
perspectives on what makes an intercultural conversation effective.
____________________________________________________________________________
____________________________________________________________________________
___________________________________________________________________________ .
•

•

In one sentence, please tell me how you would describe the communication between
official university sources (e.g., professors, lecturers, teaching assistants, and/or
administrative staff) and international students.
____________________________________________________________________________
_______________________________________________________________________ .
Other thoughts or questions?
Is there anything else you wish to share with me regarding today’s session? Please feel free to
jot a few thoughts, questions, or observations in the space below:

Thank you for your contribution! Would you agree to participate in the prize drawing? (Your
participation in the drawing is optional) If so, please provide your preferred contact
information to announce the winners.
Preferred contact information (email/phone): _______________________________________
Please return this questionnaire to the interviewer when you are finished.

Note. This presession questionnaire is based on a template provided by Billups (2021).
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Appendix E
Semi-Structured Interview Guide
Semi-Structured Interview Guide
International Students’ Perception of Intercultural Communication from Official University Sources
Information about the Interview
Interviewee: _______________________
Interviewer: ________________________
Date: ____________________________

Time: ___________________________

Place: ____________________________

I.

Introduction (5:00)
A. Hi again, my name is Liseth Hubbard and I will be interviewing you today.
We’ll be here for about 50 minutes, and the subject of our conversation is
International Students’ Perception of Intercultural Communication from
Official University Sources. My purpose is to simply get your thoughts,
reactions, and impressions of some topics we’ll be discussing.
B. The purpose of this study is to understand how international students
experience the communication with professors, lecturers, teaching assistants,
and administrative staff.
C. I’m a graduate student at UT Tyler and my role here is to understand you and
your opinions, not to represent any organization. The information that you
share today will be used in my thesis research. You will be audio and video
recorded. However, your real name will not be used when transcribing the
recorded material. First names only will be used for name tags and in reference
to one another during the interview. All the data will be stored in a password
protected laptop and once the audio and video are transcribed, the recordings
will be destroyed.
D. You have received two documents. One of them is an information consent that
explains the study’s purpose, and activities you will be asked to do if you agree
to participate. So, let’s read it together (Read out loud the informed consent).
That copy is for you to keep. It has my information, so you can contact me if
you have any concerns or questions. The second document is a profile survey
questionnaire to gather basic information about you. Please fill it in (Provide a
pen and wait a few minutes).
E. During the interview, feel free to make any comments -negative or positiveabout any of the things we will be discussing today. This is a free-flowing
conversation, and there are no wrong answers.
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F. Also, please feel free to share your emotions, thoughts, and experiences.
However, your participation is completely voluntary so you don’t have to
answer a question that you may be uncomfortable with.
G. Do you have any questions or concerns?

II.

III.

Opening the Interview Session (5:00)
A. I would like for you to introduce yourself. Please tell me your first name and
where you were born (wait for response). What is your major? and what
motivated you to study at University XXXX?
B. Did you receive any welcome orientation from the university officials during
your first week?
1. *PROBES*
a. Can you describe how you felt after the orientation?
Key Interview Questions (35:00)
A. Reflect on your interactions with professors, lecturers, or teaching assistants. Is
there anything that calls your attention as being unexpected or different from
the interactions you had with teachers in your home country? (Intercultural
sensitivity)
1. *PROBES*
a. Can you give me an example of when this happened to you?
b. How did you feel about this unexpected experience?
c. (If the experience had a negative outcome) Is there anything your
professor could have done differently to improve your experience?
B. Do professors, lecturers, or teaching assistants ever ask you about your cultural
background? (e.g., traditions, political system, education, language, etc.)
1. *PROBES*
a. How do you feel when you are asked about your culture? Why?
b. Do you like to share about your culture?
C. What about the administrative staff? (e.g., cashiers, personal at the office of
international programs, general assistants, etc.) do they ever ask you how your
country is like? For example, what’s the weather like? Or how is the food like
in your country of origin? (Intercultural sensitivity and Intercultural learning)
D. Can you think of an experience when a professor, lecturer, or teaching assistant
started a class discussion about different cultures?
1. *PROBES*
a. Can you tell me more about this experience?
b. How do you feel when professors bring this topic to the classroom?
And why?
c. Do you think that talking about different cultures promote diversity at
school? Why?
E. (Only in your mind, please don’t say names) think of a professor, lecturers,
teaching assistant, or administrative employee with whom you have a good
relationship. Describe how you communicate with that person.
1. *PROBES*
a. What makes your friendship special?
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F.

Have you ever felt misunderstood by a professor, lecturer, or teaching
assistant when speaking because of your accent or linguistic barriers?
1. *PROBES*
a. Can you tell me about an anecdote/experience when you felt
misunderstood?

G. Is it easy to communicate with the administrative staff?
1. *PROBES*
a. Why?
b. (In case the answer is No) What do you do to clarify
misunderstandings?
H. Have you ever experienced difficulties understanding the professors, lecturers,
teaching assistants, or administrative staff? (e.g., they were speaking very fast
or because they said a word you didn’t understand, etc.)
1. *PROBES*
a. Do you think that the professor/administrative employee noticed your
confusion?
b. What did he/she do to clarify the misunderstanding?
IV.

V.

Concluding Question (3:00)
A. To obtain your final thoughts, is there anything else you would like to tell me or
share with me regarding today’s topic?
Thank You and Follow-Up Reminder (2:00)
A. Thank you for your insights about intercultural communication with official
sources here at University XXXX. Please consider that if needed, I might
contact you to clarify something you said today.
B. As you may already know, there will be a drawing at the end of the research.
There are ten participants in my research and five prizes. The prizes are four
portable JBL speakers and one Fitbit smart watch. So, I will be sending all of
you a notification to your preferred contact information to let you know who
the winners are.
C. Do you have any questions?
D. Once again, thank you all. Your contributions are very appreciated.

Note. This semi-structured interview guide was developed based on a template provided by
Billups (2021).
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Appendix F
Table F1
Semi-Structured Interview Questions
Question

Purpose of the Question

Why did you decide to study at this
university?

Begin the interview.
Understand the student’s motivations.

How did you hear about this university?
Did you receive any welcome orientation
from university officials during your first
week?
Can you describe how you felt after the
orientation?
Reflect on your interactions with professors at
this university. Is there anything that calls
your attention as being unexpected or
different from the interactions you had with
teachers in your home country?
Probes:
Can you give me an example of when
this happened to you?
How did you feel about this
unexpected experience?
(If the experience had a negative
outcome) Is there anything your
professor could have done
differently to improve your
experience?
Do professors ever ask you about your
cultural background? (e.g., traditions,
political system, education, language, etc.)
Probes:
How do you feel when you are asked
about your culture?
Why?
Do you like to share about your
culture?

Learn about the first interactions with
university officials.
Understand how students feel about
welcoming orientations.

Learn about the participants’ perspectives
about student-professor relationships and
their interactions with professors.
Gain a deep understanding of the participant’s
cultural behaviors and the emotional
outcomes that cultural differences might
produce in the participant.
Learn about the intercultural communication
practices exercised by university officials
with international students.
Understand how the students perceive the
intercultural sensitivity from official
university sources.
Discover the student’s perception of effective
intercultural communication.
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Can you think of an experience when a
professor started a class discussion about
different cultures?
Does administrative staff (e.g., cashiers,
personal at the office of international
programs, general assistants, etc.) ever ask
you how your country is like? For example,
what’s the weather like? Or how is the food
like in your country of origin?
(Only in your mind, please don’t say names)
think of a professor or administrative
employee with whom you have a good
relationship. Describe how you
communicate with that person.
Probes:
What makes your friendship special?
Have you ever felt misunderstood by a
teacher when speaking because of your
accent or linguistic barriers?
Probes:
Can you tell me about an
anecdote/experience when you felt
misunderstood?
Is it easy to communicate with the
administrative staff on campus?
Probes:
Why?
(In case the answer is No) What do
you do to clarify
misunderstandings?
Have you ever experienced difficulties
understanding the professors or
administrative staff? (e.g., they were
speaking very fast or because they said a
word you didn’t understand, etc.)
Probes:
Do you think that the
professor/administrative employee
noticed your confusion?
What did he/she do to clarify the
misunderstanding?

Understand students’ perceptions and feelings
about intercultural misunderstandings.

Discover intercultural communication
practices between students and
administrative staff.

Learn about the experiences and perceptions
students have about university officials’
intercultural communication competence.
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Appendix G
Note-Taking Recording Sheet
Interview Note-Taking Recording Sheet
International Students’ Perceptions of Intercultural Communication from Official University Sources
Date of interview:
Location of interview:
Interviewer Name:
Assistant Interviewer Name:
Interviewee First Name:
Notes/Key Points

Nonverbal cues

Note. The interview note-taking recording sheet was based on a template provided by Billups (2021).

Quotable quotes
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Appendix H
Codebook
Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Adaptation to the new
culture

Thoughts, impressions,
actions, and/or feelings that
are part of adjusting to the
new cultural environment.

Includes positive and negative “It gets easier as the years passed by,
experiences or thoughts (e.g.,
I think, I'm not sure if you become
challenges and/or outcomes
more Americanized or you get used
of feeling adapted).
to the environment as well.”

Assumptions

A certain belief about
something as true without
proof.

Example

NOTE: It may overlap with
difficulties learning/studying
and cultural differences from
home.

“Your English improves but I think
like right now like, when I go and
see people, I don't see them as
American anymore. I see them just
as people”

Includes positive or negative
assumptions about
international students’
behaviors depending on
previous experiences,
physical attributes, accent,
etc.

“Sometimes, some people like do not
know about it. Most people think
I’m Indian is that like, I don't like
that. Like ask me first… so I mean,
the professors are really nice. They
tried to help me, but they say, oh,
yeah, find a job so that you don't
have to go back to India. So, it's
like a conflicting statement where
they're like, trying to like support
me with my job finding what they
say oh, so that you don't have to go
back to India. And I don't correct
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
them because I just, I'm just sick
and tired at this point.”

Avoid communication
with university
official sources

Experiences when
international students prefer
not to directly approach
university officials.

Includes pretending to
understand, avoid asking
clarification questions,
feeling discourage to talk.

“The accent is probably a big, big
factor. So, back in Nigeria, if I
wanted to speak to a professor, I'm
sure they're gonna understand
everything I say. But considering
the fact that you can speak to a
professor and they might not
understand what you're saying.
They might want to discourage you
from speaking to them sometimes.”
"I'm just gonna sit here and just like
pretend like I'm paying attention
and then just go back and read it on
my own, right?”

Bias

Impressions, feelings, and or
perceptions that students
have a bout preconceived
attitudes toward a culture.
Prejudgment about a culture.

Includes attitudes against or in “(Talking about cultures in the
favor of a culture based on
classroom) I mean, it's, it's
previous knowledge,
interesting, a lot of times, as long
experiences, and/or
as you're not being bias, and you're
misconceptions from
not saying anything, that's
university officials, and other
offensive, then it's okay”
students.
“maybe it doesn't really matter
because like is going to be hard,
hard for them to understand. And I
feel like everyone has a perspective
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
toward like every culture so like if
once I told you about I'm from
Nigeria, like, then they already
have like this. Like, stereotype or
prior knowledge about this is the
way Nigerians are or this Nigerian,
maybe they've met a Nigeria in
Nigeria, one time in your life and
then like do use that experience to
judge me so like, if that's the case,
then I feel like it's better for me to
express myself and then let them
understand the kind of person I am
because so that they will use that
like culture experience to like
judge me.”
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example

Big classroom/Prof.
didn't notice
confusion

Impressions, thoughts, and/or
experiences that involve
classrooms with a big
number of students.

Include initial experiences at
the university, comparisons
between classrooms in
America and classrooms
back home, interactions with
university professors,
lecturers, or TAs in big
classrooms.

“In the beginning, the classrooms are
more big, like they're like 60, 70
students. So there are big
classrooms, big halls, so I didn't. I
mean, I would ask if I didn't
understand a concept, but not
necessarily words or what they if I
didn't understand something, they
said, I wouldn't really ask it.
Maybe I would go back home and
talk to my Nepali friend and say,
Hey, like this person said this. Do
you know what it is?”

Close relationship with
a university official

Answer to question (only in
your mind) think of a
professor, lecturer, teaching
assistant, or administrative
employee with whom you
have a good relationship.
Describe how you
communicate with that
person.

It includes instructors,
administrative staff, and
even co-workers (if
participant works on
campus).

“Everyone, every advisor I work
with, I work they really chill and
they listen because I mean, we
have to work together. So, they
listen to try to listen to me when I
talk, as opposed to just because I
mean, at the end of the day
communication is about listening.
It's the two parties when the person
speaking and it wasn't listening. So
at work they really try to listen to
me.”

Additionally, any experience
that talks about disclosure
and closeness to a university
official.
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
“We don't always talk about, you
know, about classes, about
assignment, but we talk about life
in general. Is life at college and life
outside of college. So every time I
go, I go to see him hours, leave
with with something. Something to
look forward to.”

Difficulties learning or
studying

International students’
experiences that reveal
academic difficulties related
to linguistic barriers, cultural
differences, or international
student needs.

Includes negative experiences,
feelings, impressions about
learning academic content
and/or performing as a
student.

“Then that goes back to my first
semester, my second semester. I
felt like I had to reread everything
five times to understand like
statistics that was really hard for
me because everything was in
English. That was my first
semester. I thought I was going to
fail”
“It's tough when you're like, when
you have a second language or
you're in you're still learning and
you're in a class when your teacher
is talking and you're trying to take
notes.”

Discourage to talk
about
interculturality/

Negative feelings and attitudes
toward starting or
performing intercultural

Includes international students
perceptions and experiences

“Why would I even start a
conversation with somebody who's
not able to comprehend it?”
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Table H1
First-level or descriptive codes
Code
cultures

Discrimination

Definition/explanation
communication and
intercultural events in
general.

Inclusion/exclusion criteria
with host community and
university sources.

Example

This code started as an in vivo
code.

Includes international students’
feelings and perceptions
about host culture in which
there are cultural bias,
segregation, and judgement.

“So Chinese people is the origin of
COVID. I thought and I'm Asian
are a little bit afraid of the
discrimination or something but it
was not here.”

It also includes times when
students were afraid of being
discriminated, whether it
happened or not.

“I almost got into a fight once. And I
felt like maybe the guy who was
who I was talking with was
because like he saw my accent, so I
kinda was like, Are you really
gonna, like say that? Like, I'm not
understanding this because of the
English?”

Includes descriptions,
anecdotes, or impressions
about cashiers, advisors, and
front desk clerks who are
used to international
students.

“OIP for some reason, they're
actually easier to communicate
with I think that they are used to
the accents, I think, because
whenever I go to OIP, like
everything I say they understand,

Situations, impressions, or
thoughts that reveal
discrimination toward
international students or
foreign cultures in general.

Experienced
administrative staff

Impressions and anecdotes
about administrative staff
who have experience dealing
with international students
or who have had more

“But if I ask any of them like, how
would you go to the OIP event for
Brazilians. They all will be like no.
You know, so I don't know like, at
least for us that that's not really
appealing.”
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Table H1
First-level or descriptive codes
Code

Definition/explanation
exposure to intercultural
encounters.

Inclusion/exclusion criteria

Example
you know, and I think it's because I
mean, they have does they were
trained to understand because I
mean, you're dealing with
international students, you're
supposed to understand every
accent”

Experienced
professors

Impressions and anecdotes
about professors who have
more experience teaching or
who have more exposure to
international students.

Includes descriptions, thoughts, “So, she understands international
and experiences with
students, but she is not particularly
professors who have spent
International, but she' she told me
time around international
that she started like teaching that
students and are familiar
class that she's learned so much
with their needs.
about international students and
international kind of like problems
that you can have.”
“That happens more when professors
are like really experienced when
they can like see the faces of the
students and really know if they
understood it or not.”

Feelings and emotions

“I thought I was going to fail.”

How did you feel about this
unexpected experience?

It includes emotions and
reactions to intercultural
encounters with university
officials.

How do you feel when you are
asked about your culture? Or

It includes emotions and
thoughts when performing

“I think I you don't want to seem
dumb, dumb, like you're in a

Answer to probe questions
such as:

“I was really getting irritated because
that was the third time I had to call
him and ask for a manager.”
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Table H1
First-level or descriptive codes
Code

Definition/explanation
Do you like to share about
your culture? Why?
How do you feel when
professors bring this topic to
the classroom?

Inclusion/exclusion criteria
student tasks (e.g. initial
experiences and fears as
international students).

Example
classroom full of Americans. And
they're gonna judge you”

“So, definitely professor will ask you
about it. Professor will tell you to
share the things with the class, and
then even the classmates they will
come and approach you about what
it looks like. One of the students,
she had some kind of project where
she had to talk about the religion
and then she ask for my help. She,
personally came and approached
me that what I can help her with,
and she was really eager to learn
about that.”
“Maybe with computer science
people (IT) like when I need to
change my email. I just think that

“I'm scared that they're gonna judge
me from like, my accent.”

Reactions and emotions that
international students share
about their experiences and
interactions with university
official sources on campus.
Generating interest in
other students to
learn about other
cultures

Experiences, anecdotes, and
thoughts that involve other
students becoming interest in
learning from other cultures.

Includes international
students’ experiences in
which other students got
engaged in conversations
about other cultures and
learning more about them.

Impressions of
administrative staff

Descriptive words regarding
the university’s

Includes descriptive adjectives
that reveal how the
international students
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Table H1
First-level or descriptive codes
Code

Definition/explanation
administrative staff and their
interactions with them.

Inclusion/exclusion criteria
perceive the administrative
staff.

Reactions to intercultural
encounters that involve
administrative staff (e.g.,
assistance received by OIP
staff or experiences with IT).

Impressions of host
culture

Feelings, thoughts, and
impressions of host
community.

Includes descriptions and
feelings about the host
community. Perceptions
about their cultural values,
behaviors, and
communicative patterns.

Example
department is really bad. Like, I
tried. Feel like sometimes they
think that what I'm saying doesn't
make sense.”
“The international office to me has
been like really good. Honestly,
like I haven't had any any issues
whenever I needed to get my OPT,
they guided me through it
perfectly.”
“Some people don't even know
anything outside the state. Here in
America, that's how the culture is.
And I think that that needs to be
changed.”

This code includes experiences “One time, I was in my freshman
with domestic official
year, there was a girl. I was in a
university sources and
friend's birthday. And then I went
members of the host culture.
to hug her till like, um, how do you
It may overlap with cultural
say? How do you say like when you
difference from home.
want to when you're meeting
someone, and people here they just,
you know, like, give their hand oh,
that I want to hug her. She put her
hand like this, I was like this to hug
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Impressions of
university professors

Ideas, feelings, or thoughts
about official university
professors, lecturers, and
TAs.

Includes positive and negative “I will say our teachers here are more
impressions of university
are more open and willing to have a
instructors. It includes
conversation with you know, with
adjectives that describe how
students compared to back home.
international students
Back home is kind of challenging to
perceive professors’
even have a conversation with
behaviors and values.
teachers. So, the only time maybe
you can see teachers is when they
teach like right after class or during
class, that the only time you can
have an interaction with teachers”
(Availability/Approachable)

Experiences that create
opinions about university
professors, lecturers, and
TAs
Subcodes:
• Availability/
Approachable
• Aware of international
students’ needs
• Brave
• Conditioned by system
• Depends on personality
• Easy to understand
• Freedom
• Helpful
• Impersonal
• Inappropriate behavior

Example
her and she did this and I was like,
"Oh my God". It's so embarrassing.
Like they don't touch each other.”

“So, my Economics professor, so last
semester, so I planned to stay end
of the semester. But you know,
Omicron, new types of COVID
appeared and I had to back my
country. So, the professor said it's
fine. So, we will do online exam.
So, I had a final exam, but I
couldn't take it. So, she said we can
do it in Zoom and she wake up at 4
am in U.S. and we could we could
do the meeting and I could take
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Table H1
First-level or descriptive codes
Code

Definition/explanation
• Informal
• International Prof.
• Lack of interest in
intercultural
communication
• Not trained/scared of
intercultural
communication
• Openness to talk/talkative
• Participative/Democratic/
Interactive
• Strict
• Student responsibility
• Unawareness of
International students'
needs
• Undecided
• Understanding/Flexible

Inclusion/exclusion criteria

Example
examination. So, very good.”
(Aware of international students’
needs)
“They really like to see me excel,
they've room for me everything that
I tell them. They're always trying to
direct me to a good path and I do
think that they are interested in my
well-being.” (Helpful)
“I think maybe my first semester they
would just ask where I was from
because the accent sounded odd and
that was it. No one. I don't think
they get that personal with
students.” (Impersonal)
“They are very informal here like
back home. Yes, it is easier to talk
to teachers just because it's your
same language but you have to be
very formal, and you have to
respect them. If you slightly
disrespect them or say something
against their will you know,
anything like you have to act as if
they are the kings and queens and
they have the authority you know,
so here it's so informal in the
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
beginning like I used to call ma'am
and sir everyone. So it's informal
here. It's it's better I think.
(Informal)
“Whenever I did statistics, I had a
professor that was from India, and
it was hard for me to understand.
And for some classes in finance, I
had professors that were from
China. So, it was like they have like
a very thick accent.” (International
professors)
“I feel like that's why professors they
didn't tend to open it because like
they know that like people can get
offended over that.” (Not
trained/scared of interc. Comm)
“At the beginning I felt kind of weird
talking with the professor that much
because I'm not used to it. Because
like, I can't like get like Americans
are more like open and like talking
far more than like in Germany, for
example. But like after like, two or
three months, I can got used to it
and it definitely like felt more
comfortable to talk with the
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
professor at the end.” (Open to
talk/talkative)
“The International professors are
more more strict, I think when it
comes to communication. So, I
used to take this professor, I think
he's from India. And his name was
Rodas and it was more, it was more
strict when it comes to
communication actually good cuz
[sic] I guess it's cuz that's how they
do in that country. Whenever I
send him an email or
communication with him is more
like it's more direct and in saying
no.” (Strict)
“I feel like sometimes they don't
understand that you're coming from
another country. And things are
different for you than like students
from here so you go a little bit
more. You have to do more than
other people.” (Unawareness of
international students’ needs)
“Here it kind of feels more like you
can text them. Like, just texting.
Like, ask for like, perhaps like more
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Initial experience at the
university

Feelings, thoughts,
Includes anecdotes that reveal
impressions, and experiences
culture shock, as well as
related to the international
positive experiences when
students’ first and second
starting school and
semesters.
encountering cultural
difference.
Also, it includes initial
experiences performing
academically.

Example
time. In Germany is pretty much
due date and you have to like
there's only very like, I never like
[ask] any kind of extension for like
homeworks. Yeah, like, it is like
more like stricter kind of.”
(Understanding/Flexible)
“Then that goes back to my first
semester, my second semester. I
felt like I had to reread everything
five times to understand like
statistics that was really hard for
me because everything was in
English. That was my first
semester. I thought I was going to
fail.”
“I used to think that is the teacher
that needs to approach you, but it's
like, it should be me”
“I think I just felt a bit overwhelmed,
but in a good way not scared. You
know, just like, this is this is new.”

Label international
student as distinct

Anecdotes or experiences
when a student was labeled
or categorized as distinct.

It includes experiences and
feelings when international
students felt that university
officials made a clear

“So, whenever there's some kind of
topic, for example, let's say there is
a topic ethnocentric, okay. And
seems to the professor is to just ask

111
International Students’ Perception of Intercultural Communication from Official University Sources

Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria
distinction between the local
culture and theirs.

Example
me about how I feel okay, as an
international student. And I have to
answer that every time. So, I have
to be prepared for. So, if there is
something going on tomorrow, so I
just used to look at the syllabus,
they would want to get myself
ready because you know, English,
and on top of that audience, and on
top of that new words sometimes I
don't even understand what that
means. And then you have to be
ready ahead of time. And that is
not good actually. But you get
excited, but you have to talk every
day on every topic from my
perspective, just because I'm a little
different.”

Learning about
students’ culture

Answer to questions:

Includes close ended answers
such as yes, or no.

“I think maybe my first semester they
would just ask where I was from
because the accent sounded odd
and that was it. No one. I don't
think they get that personal with
students.”

Do professors, lecturers, or
teaching assistants ever ask
you about your cultural
background? (e.g.,
traditions, political system,
education, language, etc.)

Additionally, it includes
anecdotes when a university
official showed interest in
learning about the student’s
culture.

“Not really, no […] your teachers
they don't come and say where are
you from? and tell me about your
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Table H1
First-level or descriptive codes
Code

Major differences

Definition/explanation

Inclusion/exclusion criteria

Example
culture, stuff like that unless you
go and introduce in you tell them
about it. But they don't go and just
ask you.”

What about the administrative
staff (e.g., cashiers,
personnel at the office of
international programs,
general assistants, etc.) do
they ever ask you how your
country is like? (e.g., what’s
the weather like? Or how is
the food like in our country
of origin?

It includes possible
explanations of why a
university official didn’t get
involve in intercultural
learning.

Academic major as an
indicator of intercultural
communication patterns and
events.

Includes international students’
perceptions of distinct
behaviors, and
communication patterns
across different
communication majors.

“The biology part is just not like on
the "Oh, tell me about your life"
stuff like No, no, you don't. They
just go and go straight to their
lecture and that's it. There is
nothing else.”

Includes students’ major as an
indicator of intercultural
communication.

“For example like in biology and
those who like we which are like
more for domestic students and it
has to do with pre-med and like
more majors that require you to
stay here after you graduate. Those
kind of professors like it's a bit
difficult to deal with them because
of different situations.”

“Probably she thought I didn't study
and I just couldn't talk and stuff
like that, because she didn't know
that I was from another country,
and I was still learning English.”
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Minorities visibility

Feelings about being left out,
Includes feelings, opinions,
not belonging to the majority
and experiences involving
group.
minorities and different
cultures.
Also, perceptions about
acknowledging small groups
that are different from the
mainstream.

Example
“Yeah, that's something that lacks in I
think it's University XXXX … and
it's predominantly Christian here.
So, if I've ever heard anything in
class, which I hear a lot is about
Christianity. They do talk a lot
about Christianity, but it's
generally not really accepting of all
different kinds of cultures. And
backgrounds.”
“So, whether it's intentional or not,
you tend to feel left out. Because
you know, you're not part of that.
And you feel like oh, you do not fit
in in some way. So, if you talk
about everything, like all different
kinds of culture and stuff like that,
then it's easier for you to feel that
you belong to the group.”

Non-verbal
communication

Body movements, gestures,
and paralinguistic elements
that affect intercultural
communication.

It includes body language that
helps to improve
intercultural communication
and also paralinguistic
elements, such as laughing,
nodding, smiling, facial
expressions, etc.

“Yeah, they do. I mean, if you are
teaching and no one is no one is
smiling, or no one is nodding their
heads, you obviously know.
They're not understanding. And
usually, they try to go over it again.
And as long as they get like one,

114
International Students’ Perception of Intercultural Communication from Official University Sources

Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
one nods, or someone say
something about it, they usually
move on.”
“It’s been really hard because you
don't see everyone's faces. Because
usually, like you can see the facial
expressions, if people are
understanding if they're nodding to
you if they're, like, keeping up with
the class. But now on Zoom I'm
sure there's a lot of people that are
confused that they don't understand
and that they just don't speak
because maybe they're shy or they
don't want to interrupt the
professor.”

Sharing about one’s
culture

Answer to questions:
Do you like to share about
your culture?
Would you like for them
(university official sources)
to ask you about your
culture?

Includes positive and negative
responses about students’
feelings and opinions.
Includes experiences
(examples) of when the
international students shared
about their culture.

“Based on my engagements with
other like students from different
from different cultures and nations
like sometimes they can find it
offensive when they bring up their
countries and they like say
something that's not like
completely true or like it like very
misinformed right?”
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
“I would love to. I am really proud of
my country. So, whenever I talk
about, I'm always happy because I
really love being there. So, I'm sure
that if anybody ask me like Oh,
where would you recommend to
go? How is life there? I will
definitely be willing to talk about
it.”

Similarities with home
country

Situations or behaviors that
resemble the students’
culture.

Includes behaviors, or cultural
norms that are alike.

“I feel like that that transcends a little
bit to here [different teaching
styles] like there's some teachers
that are like more open and like
they handle their classes
differently.”

Spaces for intercultural
exchange

Opportunities for students to
experience intercultural
encounters.

Includes physical areas, events
and activities dedicated to
promoting intercultural
exchange.

“Because when you give them a
space to talk about it, you give
them more space for people to talk
about themselves. And then you
can just know a person that is from
a specific country […] And
usually, international people like to
be together. They, you know, they
they identify themselves with each
other because we're all in the same
boat. We're all coming from
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
another country to a new culture.
And even give space to American
people who are willing to to like,
you know, hug you and help you
like hug you in the, you know, in
the that's subjective sense. But like,
feel the support I do think that that
will be more important. I think the
international programs, the office
here is left to the side. I don't think
American people even like know
about it, you know?”
“The international program here.
They do have like, I don't
remember when but it's like they
all get together and you just share
your like you bring your own food
from your country and share your
experiences and you just get to
know other people.”

Stereotyping

Wrong assumptions or
generalizations about others.
*Barriers that disrupt
intercultural communication

Includes stereotypes made by
university sources according
to international students or
stereotypes made by
international students when
dealing with members from

“I just thought it was American, like
a danger in a way, you know?”
“But when you see other people
coming from other countries, just
like it's not like something bad. It's
something that it's good to learn.
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria
the host community and/or
other cultural backgrounds.

Example
You know, there's other cultures.
Good things it's not always like bad
people that are coming here.”
“This country is really dangerous
when in fact is not really that
dangerous. Is just like how media,
like TV portrays it to be.”

Students should
approach professors

Opinions, thoughts, and
impressions that assign
responsibility to students for
approaching to instructors
and co-participate in
effective communication.
This code was part of “student
interactions with professors”
but it stood out as interesting
to the researcher and hence,
it became a code itself.

Excludes interactions with
administrative staff.

“It should be the student that should
approach the teacher because you
are the only one that knows what's
going on.”
“I know that most students don't take
advantage of that. Most students
just come to class and leave and
then try to email the professor and
then when they they cannot get an
answer back. They get kind of
frustrated, you know, because the
professors are not responding to the
email on time […] That's also a
personal thing when it comes to
students. Some students feel like
they cannot approach approach the
professors and some of them don't
take advantage of how important is
to build their relationship with their
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
professors. So that also will be a
problem.”

Students’ interactions
with university
professors

Experiences, thoughts, and
expectations about students’
engagement with professors,
TAs, lecturers.

Excludes interactions with
administrative staff.

“I think there was like much more I
can see that there was much more
respect from students to professors.
Here in America, they're more
understanding and I don't think I
think they should be more strict, to
be honest with you.”

Boundaries and/or closeness
with professors, TAs, and
lecturers.

“I do approach them especially my
advisor. So, I have more
communication with him.”
“The interaction with professors the
biggest thing it’s like you could see
when professors typically deal with
international students and the ones
that don't deal with international
students, because like the ones that
do international students are more
aware of the situation and the
references, especially the
professors are also international.”
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example

The olders

Impressions and anecdotes
about interactions with older
university officials.

Includes international students’
perceptions of tenured
faculty and administrative
staff or experiences with
university officials who are
considered old and
experienced.

“Compared to like, younger
professors that like they had like
maybe their PhD and their masters
here in the US is much more under
like, you could understand them
much more better [sic].”

It is not the same as
acceptance, but it is the first
step toward seen others as
equals. This could imply a
similarity-based relationship.

“Your English improves but I think
like right now like, when I go and
see people, I don't see them as
American anymore. I see them just

Tolerance of the new
culture

Feelings, thoughts, and
experiences that reveal
tolerance toward the host
culture.

“If they are little old people, little
professors, it's really easy for us to
communicate with them because
they exactly know but if they are
some of the interns, some of the
students of our age, they just don’t
Feel it. They just try to move on
quickly. And as just as we do, we
always try to move on quickly and
use our phone or something like
that. And then they're not really
helpful and some like that, but
those professionals those were
there for a long time and then they
are really helpful.”
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
as people were us when I came
here.”
“I don't really mind if they do it to
my country, but I know that like
some other like find it very like
they can find it offensive and like
misinformed.”

Transition from high
school to college

Differences between
procedures, interactions, and
expectations related to the
transition between high
school and college.
High school and college are
two different environments,
some interactions and
experiences may be
dissimilar not necessarily
because of cultural norms in
each country.

Impressions, thoughts, and
experiences that compare
behaviors and social norms
between high school and
college.

“When I was in high school, it was
more like like you just have to
follow like certain procedures for
their classes on certain grading and
certain things like that's like it was
more based on what the school said
and I feel like here more like every
professor has like, like they can
grade the way they want and they
can like decide if the class want to
be online.”
“I think obviously, coming from high
school to college, you do feel a
more professional energy in
college, like, you refer to your
professor, usually as doctors if they
are doctors, and Mr. And Mrs. But
in Brazil, we would call our
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Table H1
First-level or descriptive codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
professors by their first name, and I
would never do this here.”

Ways to improve
communication with
officials

Ideas and opinions about ways
to enhance communication
between international
students and university
officials.

Includes advice and personal
experiences that have helped
international students to
overcome obstacles
communicating with
university officials and with
host community in general.

“Exposure and you're communicating
with your teachers with the
students and trying to be involved.
That helps a lot. Things that I didn't
do, but if I could say they should
do it, international students they
should and have someone that
actually helps you through these
through the beginning of your
journey.”

Includes observations about
system failures (e.g.,
professors’ evaluations).

“I feel now in a better position, I
guess, because they make you
practice so much writing, talking
that I feel more comfortable with
the language and that helps also to
interact with people gives yourself
confidence because I feel insecure
at first.”
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example

Clarify
misunderstandings

Answer to questions:

Includes actions taken by
international students to
clarify misunderstandings or
actions that followed a
misunderstanding (e.g.,
decided to remain quiet and
search for information
somewhere else).

“I try to explain as much as I can,
like, show them examples over my
phone?” (F-t-f communication
with university officials, Visual
communication)

What do you do to clarify
misunderstandings?
What did he/she (professor or
administrative staff do to
clarify the
misunderstanding?
Subcodes:
• Ask peers
• F-t-f communication with
university officials
• Pretend to understand/search
answers on their own
• Repeat and/or rephrase
• Visual communication
• Watch or listen to recordings
• Written communication as a
medium
• Zoom meeting
This code started as a first
cycle code and moved
forward to the second coding
stage. It was useful to
develop the theme “Coping

Misunderstandings include
linguistic challenges but
could also involve cultural
manners.

“I just played along with it. And
pretended that I understood.”
(Pretend to understand/search
answers on their own)
“Yeah. I sometimes I cannot
understand I sent a message after
the class. They're teaching me how
to do it.” (Written
communication as a medium)
“Sometimes when you're trying to
explain yourself and they don't
understand you just have to
rephrase your stuff or they just
repeat what you're are... or they
trying to repeat what you said to
make sure you said it's right.
(Repeat and/or rephrase)
“Again, like when it comes to the
international professors, I have to
like, I have to watch their videos
twice to understand because it's the
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
accents different.” (Watch or
listen to recordings)

mechanisms to deal with
misunderstandings”.

“Yeah, he they're communicating.
Like we had a Zoom meeting. I
talked about it. We're able to
resolve the issue” (Zoom meeting)
Cultural differences
from home

Dissimilarities between host
culture and international
student’s own culture.

It includes unexpected
experiences with official
university sources such as
behaviors and
This code started as a first
communicative actions that
cycle code and moved
are dissimilar from
forward to the second coding
interactions with professors
stage. It was useful to
in their country.
develop the theme
“International students’ own It includes perceptions about
cultural values as a standard
differences interactions
to perceive domestic
between professors and
university officials and host
students.
culture”.
Academic differences, such as
different teaching
methodologies, curricula,
and requirements.
Impressions about host
community different from
student’s own culture.

“[back home] there was a big sign of
respect and if a student was sitting
the wrong way, like one leg like
this, another one that was not
allowed. I think there was like
much more I can see that there was
much more respect from students
to professors.”
“It's happened to me a lot on the
papers, when I had to write essays
because the way we read essays in
Mexico is different than the way
they want the essays written here
like.”
“And doing this [physical touch] here
is you just feel so awkward, you
feel so like even maybe
disrespecting the person you
know”
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example

Difficulties
communicating with
official university
sources

Answer to questions:

Includes experiences,
impressions, emotions
related to misunderstandings
and conflicts while
communication with
university official sources.
It also includes students’
explanations to
misunderstandings and their
reactions to these events.

“I feel like sometimes they don't
understand that you're coming from
another country. And things are
different for you than like students
from here so you go a little bit
more. You have to do more than
other people.”

Have you felt misunderstood
by a professor, lecturer, or
teaching assistant when
speaking because of your
accent or linguistic barriers?
Is it easy to communicate with
the administrative staff
inside university campus?
What do you do to clarify
misunderstandings?
Have you experience
difficulties understanding
professors, lecturers,
teaching assistants, or
administrative staff?
This code started as a first
cycle code and moved
forward to the second coding
stage. Many of its quotations
were useful to develop the
theme “Ineffective
intercultural communication
with university officials”.

“I almost got into a fight once. And I
felt like maybe the guy who was
who I was talking with was
because like he saw my accent, so I
kinda was like, Are you really
gonna, like say that? Like, I'm not
understanding this because of the
English?”
“Sometimes when you're trying to
explain yourself and they don't
understand you just have to
rephrase your stuff, or they just
repeat what you're are... or they
trying to repeat what you said to
make sure you said it's right.”
“They [international professors] have
like really thick accents, and
they're international, it can be like,
hard and I and I don't want to
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
offend them either. Don't make
sense.”

Effective
communication with
official university
sources

Answer to questions:
(Only in your mind, please
don’t say names) think of a
professor, lecturer, TA, or
administrative employee
with whom you have a good
relationship. Describe how
you communicate with that
person.
Is it easy to communicate with
the administrative staff
inside the university
campus? Why?
Comments or thoughts about
what would make a negative
intercultural event to turn
out positive
Subcodes:
• Accommodate/Convergence
• Communicate often
• Easy communication/open to
talk
• Feel confident

Includes descriptive adjectives
about positive experiences
communicating with official
university sources.
Additionally, includes stories
when communication was
effective or when an
intercultural event had a
positive outcome.
It also includes descriptions of
how international students
perceive effective
communication between
university officials and
international students.

“He knows that I come from a
background where I might not be
able to express myself as well as
others. So, having that
understanding of me, and he does
not downplay that on me saying
that, Oh, you don't know like, I
won't talk to you, but rather tries to
understand me. So knowing the
weaknesses, and then like trying to
work around that really helps me
communicate to him.”
(Accommodate/Convergence)
“I mean, I will say I have a pretty
good relationship with all my
teachers or the you know, officials
and even the OIP Office, myself, it
field campus so I get to see them,
you know, pretty much every day
so I don't really have an issue on
that.” (Communicate often)
“They are very approachable they
will tell you like stories of other
international students that were like
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Table H2
Second-level or analytical codes
Code

Definition/explanation
•
•
•
•
•
•
•
•
•
•

Follow up
Helpful
ICC
Listening
Mentor
Positive values
Positive values
Promote critical thinking
Similarities with INT STDT
Undecided

Understand INT STDT needs

Inclusion/exclusion criteria

Example
similar situation or something so
you kind of like talk to them a bit
more.” (Easy
communication/open to talk)
“And at first I used to think a lot
about what to like how to refer
them but later on I used to and then
I once I remember I just started
calling professor with just the
Doctor Doctor Moore, Ms. Roberts
or whatever. And then I was
talking to myself on day Oh yeah.
Now I got that confidence. And
now I can take it easy on me.”
(Feel confident)
“No. I think they're very much
similar. And the professors are
used to think the same stuff like
typically whenever I have
questions, they are very
responsive.” (Follow up)
“I was like very concerned and
scared and everything but I found
someone I don't recall her name,
but she works in HR and she was
the nicest lady that she made
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
everything easier and she fixed the
problem like that day.” (Helpful)
“I met an international advisor. Yes,
she used to work in a OIP and see
her, she has she married the Indian
guy. And she used to, she used to
share me about the whole visit in
India. And and I always she was
really excited she was even told me
if a five don't mind, can I say about
my culture to her? And then she
used to tell me beforehand if I'm
comfortable or not saying about my
culture and and then that way, that
way I feel more relaxed and Yeah,
definitely I can say about that.”
(ICC)
“And I've been working there for
three years now. And I feel like the
biggest part is just listening. For
me, like just trying to comprehend
what is said, yeah.” (Listening)
“So, I feel like it'simportant because
it's like a mentor to me, is a what a
mentor is a mentor and having
having those those kind of people
may may help you to avoid you
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
know, a lot of mistakes, I will say,
you know, along the way”
(Mentor)
“I think being very honest and being
able to share my feelings so not
feeling like I'm judged, kind of
feeling. I like love for that person,
but not in a weird way, just like
respect and like, care. Like, I feel
like that person cares for me as a
student, as an individual” (Positive
values)
“We don't always talk about, you
know, about classes, about
assignment, but we talk about life
in general. Is life at college and life
outside of college. So every time I
go, I go to see him hours, leave
with with something. Something to
look forward to.” (Promote
critical thinking)
“She has worked like in the same
field, like in accounting that I want
to work with.” (Similarities with
INT STDT)
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
“Like, you don't really have to
explain all the terms to them,
because when I tell them like OPT
and f1 and visa like they they kind
of understand the difference.”
(Understand INT STDT needs)

Intercultural learning
in curricula

Answer to questions:
Can you think of an experience
when a professor, lecturer,
or teaching assistant started
a class discussion about
different cultures?
How do you feel when
professors bring this topic to
the classroom?
Do you think that talking about
cultures promotes diversity
at school? Why?
Comments, impression, and
experiences of talking about
cultures inside the classroom
or at school in general

Includes perceptions about
intercultural learning in the
classroom, differences
between academic majors
and curricula.
Includes experiences when
professors, lecturers, and/or
TAs introduced themselves
and talked about their
cultural background.
Significance of including
interculturality in the
classroom.

“They'll still have like, of course
they'll tell you about like their
school and everything but they
don't go about their cultures. I feel
like cause they're in the US. They
don't really have to go to that.”
“You can open a conversation about
like different cultures. And you can
spread the wrong idea”
“Not really, no. They don't give space
for that in the classroom. You
know, they don't really discuss
that. It's a really formal
interaction.”
“I think it's really good to speak
about culture, personal experience
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Mediator

Experiences, anecdotes, or
opinions about intercultural
encounters that involved a
mediator to effectively
communicate or clarify a
mis understanding.

A mediator includes an English “I try to explain as much as I can,
fluent speaker, a peer, or a
like, show them examples over my
technological
phone?”
device/software that aids the
transmission of messages
between international
students and university
officials.

Mindset/ Open to
experience
intercultural events

Set of attitudes toward
experiencing intercultural
events.

Includes positive descriptions
and impressions about host
culture or university officials
who are willing to
experience intercultural
communication and
intercultural learning.
It can also include international
students’ perceptions of
themselves and or other
international people.

Example
and give more voice to the
international students here. I know
they do try hard to make that to
give us like space, but I feel like
it's a little portion of the
university.”

“It’s just cuz I feel like when it
comes to accents, if you want to
understand what the person is
saying, you’re gonna understand,
but if you don't want to understand,
you know, like, it's your mindset.”
“I have noticed is like it's much more
easier for me international as an
international student to understand
like an international Professor than
like, someone that is from here to
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Table H2
Second-level or analytical codes
Code

Definition/explanation

Inclusion/exclusion criteria

Example
understand like an international
professor, it's kind of difficult for
them to like, understand, because
that is completely different. But
like me, because of like I'm
learning. And my mindset is, like
wired to want to learn something is
learning something different
because I'm coming from a
different country.”

Time and presence

Time as a factor that
contributes or diminishes
relationships between
international students and
university official sources.

Included positive and negative
experiences that involve
time. Some indicators of
time could be represented
through words such as busy,
often, regularly, always,
never, etc.

“Actually, one of the TAs
when...when it was time for me to
submit like a paper, an essay that I
had to do. She was more helpful.
She was, than the actual lecturer
professor. Probably because she
had the time she was I don't
know... nicer”
“He is my advisor. And he, he I feel
like he's there every time I need
help.”
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